[]utstandingadvicefmmtheUK’stopeducationexperts teach  TEACHING PACK
HOW'T N

UNLOCK ‘Master map
MATHS sKill

S1n
6 lessons
for all pu; T

Y 4siGNs |
YOURE |
RESEARCH N @R, LEADERSHIP
/ OR YOU! /

/ .

/

/
KNOW- OW: How to
N .-  CO nquer
® Charlotte Hacking
- core

subjects

ation by Pedro Riquelme

Hlustr

\..___
T':'_

=
Z

; {

ISSUE: 15.8

USING CORNELL NOTES ACTIVITY IDEAS WITH AESOP'S FABLES PRICE: £4.99




JUST IMAGINE

Excellence in teaching reading,
writing and oracy

BEST BOOKS FOR SCHOOLS

Best Books for Schools is the go-to specialist book shop for
schools, featuring thoughtful curated COLLECTIONS TO SUPPORT
CURRICULUM TOPICS and READING FOR PLEASURE. Book packs are
updated regularly by our team of teachers and librarians advised by
Literacy expert and teacher educator, Nikki Gamble

_ bestbooksforschools.com

} i?’@v X YIS

Do you need: * One-click purchasing of curated packs
¢ Curated collections selected by expert to save time

teachers and librarians * Expert support to help you find the right
® Books covering curriculum subjects books for your needs
* Support for best inclusive practices e Competitive prices on quality books
e Selections for your reading for ensuring best value

pleasure provision * FREE delivery on all orders placed with
e Flexibility to purchase your own a value over £10

book choices - . S AREC

POWELL

Looking for RHYMING STORIES?
We have lots for you to choose from, including our easy

purchase RHYMETIME pack, which saves you time in choosing
the best, value for money rhyming books:
www.bestbooksforschools.com/collections/pack-rhyme-time



s 'm writing this, news of Rishi

Sunak’s autumn budget is fresh

off the press, and with it an

announcement of a boost to

education funding that, although
welcome, is perhaps still lacking,

Still, in brighter news, we’ve got your back with
awhole slew of teaching ideas, expert insights and
. lesson plans. Our focus this month is on CPD and
research, and on p58, Emma Jane Smith discusses how taking part in
philosophy CPD changed her view of teaching; Dr Julian Grenier goes
into the pros and cons of using research in the classroom on p52; and on
p56 Nikki Cunningham-Smith gives us the run down on a behavioural
approach to improve pupil-teacher relationships.

If you're more interested in reading, writing and ‘rithmatic, we’ve got
you covered there, too. Sue Cowley addresses the ‘cult’ of phonics, and
how you can develop a more holistic approach to reading on p46; and
John Bee walks us through how to use variation theory to unlock the
maths curriculum for all learners on p36. If you’re looking to develop
your own little authors, look no further than p80, where popular author
Catherine Doyle gives A Christmas Carol anew spin — don’t forget to check
out the accompanying podcast, too, to hear it all from Catherine herself.

We’re also delighted to announce the winners of this year’s
Teach Primary Book Awards! With 32 astounding titles across four
categories, judged by giants of the literary world such as Liz Flanagan,
Konnie Huq and Brough Girling, there is sure to be one (or 10!) books
to suit your class. A massive congrats to all our winners, and a heartfelt
thank you to all that entered, and of course to our wonderful judges.
Nothing brings us more joy than sharing epic story picks with you all.

I hope you all have a wonderful winter break, however you’re
celebrating, and that you get a chance to put your feet up.

You’ve earned it!

Chart. Dot miks our
VL&G«L Ksue, O ‘sa&
Charley Rogers, editor
W @TeachPrimaryEd1 71 Januwaryy
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POWERED BY...
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NICK EAST

shares a six-week plan to
develop map skills in KS1
geography, complete with
downloadable resources

“Create confident young
geographers ready to explore
the world in greater depth”

p30

vV
EMMA CATE STOKES
on why not having
¢ children doesn’t make

¥ her a worse teacher
than those who do

“I have been told that when 1
have my own children I will

understand my pupils better”
pl9

Vv

ROB BIDDULPH

on why the arts are just
as important as STEM
subjects, and deserve the
same funding

“Putting all of our eggs into
the STEM basket is
extraordinarily short-sighted”

p62

Vv
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Mrs Wordsmith.

For the curious

Brand new to DK, the Mrs Wordsmith range of illustrated,
curriculum-based books, workbooks & games are

GUARANTEED TO MAKE KIDS
LAUGH AS THEY LEARN!

YEAR( ~ YEARD
ENGLISH ENGLISH
Jos wo, ABC
® 7% H HANDWRITING

ENGLISH

'b"“" wo_,-%
8 50

-}

Mrs Wordsmith is the world’s silliest learning company.

They combine proven learning science with Proven to
Hollywood-quality animation and state-of-the-art increase vocabulary
game design to create books, card games, acquisition by 50%
worksheets, and video games that improve (iaflonal L bersoy Trusk

the literacy outcomes of kids aged 4-11.

To find out more head to DK.com/MrsWordsmith
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MEET THE AUTHOR
Rob Biddulph on why the arts are just
as important as STEM

HOW TO TEACH SHAKESPEARE
IN KS2

Can primary school children really
make sense of the Bard? Absolutely,
insists Sue Drury...

BOOK TOPIC

Help pupils grasp the concept of
inference, and what a moral is, with
Aesop's fables
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Bring author Catherine Doyle directly
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Introducing ' {95b
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Success for All SUbscrpies
Phonics .. uswcs o ar

A proven systematic synthetic
phonics teaching programme

Book onto a free overview webinar now

www.fft.org.uk/phonics-events @

*Success for All and FFT are not-for-profit organisations with 20 years' expenence
in supporting schoals with literacy and impreving educational outcomes >
DFE Validated

Our literacy programmes are proven to be effective in a wide range of schools.
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Breaktime

News

Interviews

3 INSTANT LESSONS...

(You’re welcome)

ECOFLIX

A new streaming
programme has
launched to raise
awareness and
advance three

of the UN' SDGs
(Climate Action,

Life Below Water,

and Life on Land)
through exclusive
features. Use code
TEACHPRIMARY2021
for amonth’s free
access. Code expires 31
Dec 2021. Visit
tinyurl.com/tp-Ecoflix

8 | www.teachwire.net

FOOTBALL
READING QUIZ

The Literacy Trust
has released a

free, 30-minute
interactive quiz
about football and
reading. Hosted

by Match of the

Day favourite, Jake
Wilson, alongside
award-winning
authors, the
recording is available
free for teachers

and pupils at
tinyurl.com/tp-FRQ

1

“Hd21ec

CLIMATE
EMERGENCY

The Met Office

and Esri UK have
teamed up to
produce a series of
resources exploring
the current climate
of the UK, how it
could change over
the course of the
21st century, and
the impact it will
have on our lives
inthe UK. Visit
tinyurl.com/tp-
MetOfficeClimate

Ideas

Resources Research

Man’s best friend

The Wild at Heart Foundation has
developed a new compassionate
curriculum to help teach empathy

and understanding in KS2. As part of
the programme, children will be able

to explore and better understand the
symbiotic relationship that exists
between dogs and their own mental
wellbeing, whilst developing key skills
in empathy, compassion, kindness

and understanding. Be Kind has been
developed alongside a team of
passionate educators, to ensure that it’s
impactful, positive and inspiring. The
programme is linked to the National
Curriculum, and it’s free to sign up

and take part. Learn more at
tinyurl.com/tp-WildAtHeartBeKind

<= 1opay’s TOP

RESOURCES
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K51 Instructions:
How To Keep A
T

Improve instructions in KS1

Children in Years 1 and 2 will love reading the
tongue-in-cheek model text, explaining top tips for
keeping their teacher happy; then coming up with their
own instructions and learning about imperative verbs
on the way! Download the pack today, with a FREE
14-day trial, at bit.ly/PlazoomTeacherHappy



More money for education

As part of the autumn budget announcements, chancellor

Rishi Sunak has announced an extra £4.7bn of funding by
2024-25 for the core schools budget in England. The government
has also committed to tripling investment to create 30,000
special school places, and an extra £1.8bn is pledged to expand
‘support to recover children and young people’s lost learning as a
result of the pandemic’. This brings the total

investment in Covid catch-up to £4.9bn. The

Guardian reports Sunak’s comments that

funding will be returned ‘to 2010

levels, in an increase worth

£1,500 per pupil’. Read

the full budget

and spending

review (education

summary on

page three) at

tinyurl.com/

tp-Budget2021

IN EVERY ISSUE

Q<A

Nick Sheridan

Journalist and presenter

What was primary school

like for you?

Both my parents were primary school
teachers, so primary school for me was sort
of an extension of home life! My homework
was always immaculately done, because if
itdidn’t pass muster upon inspection by my
dad the night before, then I would have to
start fromscratch! Being an enormous
show-off, I loved subjects like drama,

English, music - but was absolutely
HOPELESS at subjects like maths and
science. My highlight was probably my

— U n ion Slam S teachers s pay ﬁeeze appearance as the Fox in our production of

Chicken Little — my performance of amuch-
NASUWT-The Teachers’ Union, has released a statement misunderstood characterwas very well
welcoming the chancellor’s decision to end the government pay
freeze on teachers’ salaries next year. Dr Patrick Roach, general
secretary of the NASUWT, said: “This is a pay freeze that should How do hope KS2 children and
not have been inflicted in the first place. To prevent teachers will use your book?
further damage, teachers’ pay must be increased Every partof Breaking Newsis designed to
to finally reflect the true value of the highly encourage pupils to develop their skills of
qualified and experienced professionals critical analysis. It's an educational tool

g VRVI;EQ ént:ll;efﬁﬁ l;i:;c ;On: es ﬁtc tor. that canbe used by teachers with lots of

T o, at tinyurl.com/tp- differentlearning outcomes inmind - I

e i NASUWTpayfreeze hopeitwill help them in their lesson
planning to give structure to asubject that

can often feel a bit nebulous and difficult to

reviewed I'll have you know

OF UK SCHOOL LEADERS attackinaclassroomsetting.
BELIEVE THEIR SCHOOL What was the most shocking fact you
ISUNPREPARED FOR THE discovered while writing the book?
CLIMATE EMERGENCY, The story that I still can’t believe is real is
ACCORDING TO RESEARCH this one: a woman arrested for trying to
FROM ECCLESIASTICAL dodge an evening curfew in the United

States. Only dog-walkers were allowed

out of their houses, so this lady put aleash
LOOk a hea d | B OOk a head around her husband’s neck and walked
him around the block! I thought I was
reading fake news but no! It’'s 100% true!

Wm:ﬁ.‘: SWITCH-OFF PRIMARY SCIENCE
f SWUItCi FORTNIGHT CONFERENCE . L
e ., Nick Sheridan is
@ Partnering with Herts for Learning’s BREAKING an award-winning
¥ the Energy Saving = annual conference to 1 journalist and
Fortnigh Trust Foundation, = inspire and enthuse television presenter.
o @ls| thePod's free science leaders of all His book, Breaking
flagship annual experiences is back B News: how to tell
energy campaign for schools, Switch-off  for 2021. The event ”’ e what’s real from what's
Fortnight, is back from 8-21 November. ~ will run online on 1 December. rubbish (£9.99, Simon & Schuster) is
tinyurl.com/tp-SoF tinyurl.com/tp-HfLPrimaryScience out on 23 December

www.teachwire.net | 9



playforce#
Outdoor play equipment, inspection and
maintenance for schools and nurseries

If improving your outdoor spaces is on your ‘to do list’, start by booking a free
consultation with us today and get your project started! Call 01604 261690.

TR N7 ()

Play area development Landscape services Planned grounds Reactive repair &
maintenance maintenance

& sales@playforce.co.uk ‘\{) 01604 261690 & www.playforce.co.uk
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7 NEWS |
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you might have missed
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ED
UCATION RECOVERY

HITTING HARD

A new Public Accounts Committee (PAC) report
has found that deprived local areas and schools
have been ‘hit hardest’ by the Department for
Education’s (DfE) school funding changes. The
new national funding formula introduced in
2018-19 has caused re-distribution of funding
from more deprived schools to less deprived
schools, and average per-pupil funding has
fallen in real terms by 1.2 per cent for the most
deprived fifth of schools, but increased by 2.9
per cent for the least deprived fifth. Changes to
the pupil premium funding also mean schools
have lost out on £90m of funding to support
disadvantaged children. Read the full report at
tinyurl.com/ tp-PACschoolfunding

J
AL SKILLS FEST

' X
i RE ‘ DIGIT '
. : Manchester Digital has announce
& IGN OF RR the return ofits Digital Skills Festival.
‘ ‘. Crarn o o OR The event will comprise ofa week-long
i i < B :°°°"' e programme from 7-11 February 20_22
o i Ed“Cat'o”ege o ey that will ‘unite industry and educ_ah_on
8 onth that o, 'on Compm, ching, tojq to tackle the common goal of puilding
er’j Or’land th Sted im s,S‘IOn late |35t a strong future for the digital and tech
,ksp'e'ma e o A of sector. The schedule willinclude _thg
' ee iy reporte °rs t ’:Amand return of face-to-facé events —\ r?stnctéggrs
o from’ = et itting — as well as virtua slots, @
. abing ermitting |
e o s ik |ast year's line-up fook p\ace ent_\re\y on}:nee
. ind ed t Yan Wilsop, dueto Covid-19. More mformat\on an
full programme is available a}t )
t'myurl.coml tp-Manchestermgltal

GENDER PENSION GAP
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Timotay

Call 01933 665151 or email enquiries@timotayplayscapes.co.uk

to book your FREE CONSULTATION
timotayplayscapes.co.uk fy



FEATURES ACTIVE LEARNING

6 WAYS to make active
learning work in your class

Bringing activity, teamwork and fun into everyday lessons will encourage children
to recover lost skills and develop new ones, says Jon Smedley...

1/ ACTIVE STARTERS
FOR LASER FOCUS

Active learning can get your lesson off to a flying
start. Let's take a lesson on addition. You can do
this with students sitting down and working
through the sums. Or you can give each child a
number card, put some music on and get them
dancing around the room. Once the music stops,
they have to join up with the student closest to
them and add their two cards together. Take
examples from around the room and write the
sums on the whiteboard. The game continues so
pupils have a chance to pair up with another
person and complete a different sum.

2| OUTDOOR LEARNING

With ‘exploring the world around us’in the
primary curriculum, why not take Reception
children on a walk through the local area or
around the playing field and when they come
back to the classroom, they can draw what they
have seen, whether that'’s buildings, nature or
people. When working on sound and letter
recognition, pupils can go on a lost letter hunt,
searching high and low for lower case and capital
letters hidden around the playground.

3| RAINY DAY ACTIVITIES

Sometimes the UK weather can get the best of
our outdoor learning intentions. In torrential rain
and gale force winds, students can still move their
bodies, get their hearts beating and endorphins
flowing. In the classroom, kids can become
meaning detectives and hunt around the room for
synonyms that match the word on their sheet. Or
you can give pupils word cards, and ask them to
hop or skip around the hall to find a partner to
form a compound word with.

Jon Smedley is a former
primary teacher and
sports co-ordinator, and
founder of Teach Active.
Find 50 free active
lesson plans at
teachactive.org

, @teachactive

4 | BETTER CONCENTRATION
AND MEMORY RETENTION

A recent study found that regular physical
activity has a positive effect on children’s
developing brains. So, when you are working on
something in class that requires memory
retention, such as learning and revising the
times tables, it's good to get pupils moving too.
They can jump over a small bean bag each
time they say a number as they work their way
through the times table. This type of activity
helps students to remember better.

5[ SUPPORTING CHILDREN WITH
ADDITIONAL NEEDS

Active learning can be a useful tool when used with
small groups of children who need extra support.
One of the schools we work with decided to focus on
active lessons with a group of pupils who were
underachieving. Eight Y5 boys who were classed as
vulnerable were put into a group and the teachers
focused on active learning lessons with them. It
worked so well for them that they not only met
expected standards at the end of Y5 but stayed on
track throughout Y6.

6 | RECOVERING CONFIDENCE

It may look as though students back at
school don't have a care in the world, but
even the youngest children will have sensed
some of the turbulence caused by the
pandemic. Help pupils to recover their
confidence and make up lost learning through
team games, with the emphasis on fun. An
English lesson where children work in groups
by playing charades to act out the meanings
of new words is a great way to boost
communication in an enjoyable way.

www.teachwire.net | 13



ASUS BR1100C

Strong, smart power for learning

ASUS BR1100C is designed with one thing in mind: to keep on going however tough the environment gets. Built to
military-grade standards, it's packed with clever protective features, including an all-round rubber bumper,
spill-resistant keyboard and ultratough 1/0 ports. BR1100C also supports up to WiFi 6 and 4G LTE for fast
connectivity and has Al-powered noise-canceling technology for high-quality remote learning and conferencing.

am Windows 11

ASUS recommends Windows 11 Pro for business

Windows 11 brings you closer to what you love

* Specficatsses may vary by model and regron



VOICES

Anti-bullying ambassador programmes
work a treat in improving behaviour and
empathy in school

Jamie Brewis

, @StopsleyPrimary _|:|_ stopsleyprimary.co.uk

acebook, Instagram, Tik
Tok... just keeping up with the
different social media apps is
exhausting, let alone dealing
with the potential for unkind
behaviour and bullying that they invite.
Couple that with judges’ comments on the
numerous TV talent shows, very public
spats between our beloved celebrities, or
even the behaviour of our world leaders,
and our children are exposed to some
pretty poor examples of how to treat
others and deal with any sort of
conflict that arises in their lives.
One of the drawbacks of social media
is that everyone’s thoughts and opinions
are readily available to anyone and there
is a growing divide between viewpoints,
ranging from our footballers’ stance on
ending racism to what people should be
eating with their Sunday roast! There are
examples everywhere of people attacking
others for not sharing the view point that
they hold. The sort of arguments that were
once the preserve of an English sit-com’s
brandy-fuelled Christmas dinner are now
played out in full view of others, propelled
by the safety of the keyboard and not even

the consequence of being denied any
trifle if they don’t pack it in!

As part of the recent re-design of our
curriculum, we asked every member
of the school community to identify
the characteristics and outcomes they
felt were most important for children
to develop during their time with us.
Empathy, diversity, preparation for
a successful life, and kindness were
identified and became key drivers
behind our new curriculum.

We based our curriculum around the
UN’s Global Goals, which, alongside the
#changemaker projects we undertake
to help achieve these goals, empower
our children to make a difference to
their own lives, their community and
their world, both now and in the future.
While the Global Goals are fantastic
drivers, we also felt the children would
benefit from support in developing
stronger relationships with one another
and knowing how to deal with conflict
independently outside of the classroom.
To achieve this, we decided to introduce
Anti-Bullying Ambassadors (ABAs).

Ambassador training - part of the
Diana Award Anti-Bullying Campaign
- has built the resilience and character
of our children by providing guidance
in decision making, active citizenship,
life and career skills. The applicants also
experience a real-world process, as in
order to be appointed, pupils must
write a letter of application and are
then shortlisted to interview by a
panel of members of staff.

At breaktimes, ABAs are easily
recognisable by their green caps.
They work across the play areas, taking
responsibility for engaging with each year
group and leading on games and activities,
modelling how to be a great friend and
how to organise games so that everyone
is included, is clear on the rules and that
everyone has fun! The ABAs are also there
to support children who might be feeling
down or a bit lonely. They keep a watchful
eye on our friendship bench where pupils
can sit if they feel they need a friend or
some help; and are a sympathetic ear for
those that might need it — only for the
children currently but we may extend this

to SLT support in the future! Finally, of
course, they are available to support with
conflicts that might arise. They model how
children need to listen to one another,
appriciate their point of view, acknowledge
one another’s feelings and come up with
a solution that resolves the problem -
although the preventative work they
do has had a remarkable impact on
the frequency of these incidents.
Ambassadors also organise regular
special events on the importance of
friendship, tolerance, anti-bullying and
simple acts of kindness. They deliver
lessons to all year groups, educating
their peers about friendship, bullying
behaviour and how to promote a culture
that celebrates difference. They also take
the lead on anti-bullying and online safety
campaigns and help to keep their peers safe.
They are currently working to organise
activities annually to celebrate
National Anti-Bullying Week. TP

Jamie Brewis is deputy headteacher
at Stopsley Community Primary
School and Nursery.

www.teachwire.net | 15



INSPIRE CHILDREN
THROUGH CRICKET

SIGN UP FOR THE
CHANCE TO SHINE PORTAL

» Huge bank of free online resources
e Step by step videos and lesson plans

* Innovative ways to cover the national
curriculum

REGISTER TODAY

CHANCE
TO SHINE

AreO e
o
® L] (i-
‘.
O O O O O (] )
O 4 U U Dd Ul O o
PINg yo 9 (] (] U
dl U 50 = O olele dlll gd
O O O (] O
] 2]

)

16 | www.teachwire.net



Alexandra Ladbury

VOICES

, @SchoolParklane

SHABLAS
ESPANOL EN LA
ESCUELA?

_D_ parklane-gst.org

Why we teach all pupils Spanish, and you

should, too

magine a school that brings foreign

language and culture lessons into

every class, from maths to art and

everything in between. Language

learning is no longer confined to
amodern foreign languages (MFL) class
once a week. Instead, it is fully integrated
throughout the students’ day, every day,
helping to widen horizons and raise
aspirations. Imagine a school where all
students are trained in the skills they
need to become bilingual future leaders,
with broad cultural appreciation and
in-depth understanding.

At Park Lane Primary School and
Nursery, a Griffin Schools Trust school,
we do just that. Spanish language lessons
are incorporated into every subject we
teach. Teachers greet students and take the
register in Spanish, for example. Students
recite Spanish numbers in maths lessons,
and they use Spanish names for colours
in their art lessons. Dedicated Spanish
language lessons also take place at least
once a week, in 40-minute segments.

In addition, teachers assess and track
students’ language learning progress to
ensure aspirational achievement goals
are met, as we work towards bilingual
fluency together.

Why Spanish? Most schools in the
UK use French as their MFL. After all,
France is our closest neighbour, and
there are longstanding historical and
cultural ties between our nations that

make French a popular choice. On a global
scale, however, French is a less commonly
spoken language, ranking seventh overall.
By contrast, Spanish is the fourth most
popular spoken language in the world;
some 559 million people speak it in over
20 countries. It is widespread throughout
the Americas and parts of Africa and
Asia, including the Philippines. Spain
is also a top travel destination. From
2017-2019, over 18 million tourists from
the UK visited Spain each year. In today’s
globalised world, Spanish language skills
are more important than ever before.

The Spanish language is also closer
to English than some of the other
most popular global languages, such as
Mandarin Chinese, Hindji, or Arabic. This
makes it easier for English speakers to
achieve fluency. It is a Romance language
based on Latin, just like French, but its
pronunciation rules are clearer and easier
for younger learners to grasp. Moreover,
many Spanish words have been adopted in
English, such as rodeo, canyon, and suave.
So, your students will love discovering that
they already know a few words!

Spain has a rich history and culture,
making it an excellent choice for MFL
at the primary level. We take pride in
celebrating Spanish culture throughout
our school. Spanish music, such as classical
guitar, is regularly played as ambient
music. The children enjoy learning about
Spanish food, sports, and traditions. In

December, for instance, they explored
how Christmas is celebrated differently
in Spain. It’s lovely to see how something
universal like Christmas can bridge
cultures and contribute to the children’s
understanding. It has broadened their
minds and introduced them to new
cultural ideas.

It’s also vitally important for
language learners to hear native
speakers. This gives them a good
appreciation of how people really speak
alanguage, with exposure to regional
accents, idioms, and slang. For this
reason, we often have native Spanish
speaking visitors in the school. As part of
our work towards the British Council’s
International Schools Award and to
further enhance our linguistic and
cultural experiences, Park Lane Primary
School and Nursery will be making links
with Spanish-speaking schools in Spain
or Latin America.

Bringing a bilingual curriculum into
your school broadens your students’
horizons. Students feel inspired to learn
and grow, to travel and experience other
cultures up close. As proud parent Sue
Chetwynd commented: “My son has
discovered a love for language through
the Spanish lessons at Park Lane. In fact,
we are planning a trip to Spain next year,
so he can put his lessons into practice
and get to see the country he is now so
passionate about.” We love to hear this
kind of feedback and see the real-life
impact of bilingual education.

As you can see from our story, MFL
does not have to be limited to a single
weekly lesson. Schools have the power
to embed language across all subjects,
just as we do. The enthusiasm of our
students, parents, and teachers for
this approach has been phenomenal.

T hope more schools in the UK will be
inspired by the success of our Spanish
bilingual curriculum. TP

Alexandra Ladbury is head of
school at Park Lane Primary School
and Nursery.
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- Make time-reading
one of your classroom rituals

EASYREAD TIME TEACHER Practising skills little and often makes a huge

difference to children’s competence and confidence.

Learn to tell the time As a teacher, you know this. You know that children

- the easy way!

feel more secure and learn better when classroom
routines are clear and consistent.

™

At EasyRead Time Teacher (ERTT), we're
passionate about helping kids learn to tell the time. ©

approach can be.

One year three teacher told us
how she chooses a child to be
‘Time Lord" at the start of every
day. The Time Lord’s job is to
read the time on the class clock
at the end of each lesson. With
the Time Lord’s help, the class
can get out to play or off to
lunch on time.

The ERTT classroom clock is
ideal for this. You can position
it ot eye-level at the front of
the class, so children can see it
easily. The clock face is designed
to make telling the time simpler
than using a traditional analogue
clock. As well as bold digits
representing hours, the minute
numbers are also clear. Half and
quarter hours are marked too.

The clock face goes hand in

For more information and to view our products, visit:
www.easyreadtimeteacher.com

And we've seen how effective the little and often

hand with a clever step-by-step

process for telling the time:

1. Read the number at the end
of the long hand

2. Say which side the long hand
is pointing to (minutes past
or minutes to)

3. Read the number at the end
of the short hand.

So using the three steps, the

time on the right reads as

“8 minutes to 2”. It really

is that easy.

Kids can pick up the three
steps very quickly and will love
the responsibility of reading
the clock throughout the day,
whether they're the Time Lord
or not. Soon you'll find that they
have built up the complex skill
of telling the time quite simply,
through repeated, daily practice.

WALL
CLOCKS

GAMES &
TEACHING
AIDS



Each issue we ask a contributor to
pen a note they would love to send

A letter to...
Those who can’T
but axle

| don’t have kids, but that doesn’t
make me a worse teacher, says

Emma Cate Stokes...

am ateacher. |l am

not a parent. This

doesn't mean | am

not a good teacher.
Sadly, there is still a
S prevalent narrative

@1 on social media and
within popular culture that being a parent
automatically equates to being a better
teacher. This is not only false but it is,
at best, insulting to all of the childless
teachers out there, and at worst, can
be damaging for a whole multitude
of reasons.

As | have hit my thirties, | have been
subjected to countless questions enquiring
as to when | will be having children. |
have been asked by colleagues, family
members, previous SLT, and parents of
the children | teach. The reality is | won't.
But, that is no one’s business but mine
and my partner's. Often my answer isn't
enough for those who ask. | am regularly
told I will change my mind, that | will
feel differently if it is my own child, and
that my life will be fuller, amongst other
things. A common thread running through
all of these comments is that by being
a mother | will be, by default, better at
my job. | will be more compassionate,
understanding, and patient. No thought
is given to the fact that | am already
compassionate, understanding, and
patient! The assumption is those qualities
will automatically grow if | have children.

| am not alone in this experience. Many
(predominantly female) teachers without

children have used social media to report
similar experiences. For many women,
being child-free is a choice, but this isn't
always the case. Some women would love
to have a child but are unable to have a
baby for reasons beyond their control, and
to be subjected to this line of questioning
is an extremely painful experience.

Mental health and wellbeing is a
popular talking point at the moment,
especially in schools, and yet the impact
these kinds of suggestions can have on
mental health and wellbeing is rarely
considered. Telling someone who can't
have children that they would be a better
teacher if they were a parent can be
extremely damaging to someone’s
mental health.

Aside from that, the notion that you
have to have your own child to know what
is best for teaching them is quite frankly a
ridiculous one. | have been told that when
| have my own children | will understand
my pupils better. A colleague was told that
when she has children she will be able to
empathise with parents at parents
evening. This is nonsense.

We do not argue that a doctor who
has had cancer is better at treating
cancer. We know that doctors have had
years upon years of training to do what
they do. We trust their expertise. Yet
often the same respect is not
extended to teachers without children.

Teachers have extensive training.

We have PGCES, BAs, MAs, NPQs, some
of us even have doctorates. Even more

importantly, we have experience.

Tonnes of it. We know what we are doing.
Teaching 30 Year 2s how to regroup in
maths relies on my subject knowledge,
knowledge of how children learn, planning,
assessment, and my relationships with
my pupils. It does not rely on whether

| am a mother.

Of course, that is not to say that
parents are not incredible teachers.
They are! Teachers who are parents
have experiences that will help shape
their teaching practice just as those
who do not have children do. A parent
may have excellent time management
skills that come from juggling parenting
and full-time work, but that is not to say
that those without children do not also
have time management skills that have
developed from different experiences.

On the flip side, a teacher without
children may have more time to attend
weekend conferences and engage in
pedagogical research, but that does
mean that a teacher with children does
not also inform their teaching practice
through the reading of educational books
and attending virtual CPD. All our life
experiences shape us in some way.

One is not better than the other.

Ultimately, we all do the best we
can and want the very best for the
children we teach. That doesn’'t come
from being a parent. That comes
from being a teacher.

From Ewmma Cate

Emma Cate is part of the T&L and Curriculum team at her school in East Sussex. She is currently the lead for KS1, research,

and early maths and reading.

’ @emmccatt
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CHOOSE GROUP TRAVEL AND
SWAP SITTING STILL FOR
IMAGINATIONS RACING

Why slow coach when
you can fast train?

travel by
GWR.com/Group

ok

GROW UP IN COLOUR
— T —

GIOTTO Turbo Color Fibre pens. Longlasting super-resistant nib @ 2,8 mm, Ventilated
cap, tightfitting nib, choke-free stopper, secure, water-based ink, use soap and water to remove
from skin, Machine-wash at 40® C, on a standard programme, Extra long cap-off.

GIOTTO Turbo Maxi Water-based colours, washes off skin with soap and warm water.
Machine wash fabric with a normal washing program at 40° C on standard program:Ventilated choke
proof cap. child proof stopper and extra strong, tight fitting nib (@ 5 mm). Extra Long Cap Off

GIOTTO Colors 3.0 Bright colouring pencils made of FSCB-certified wood,
Length |8cm Lead 3mm. Ideal for school. Mame field on each penil.

.ﬁ_ =  BIOT] Y _—]
GIOTTO Mega coloured pencil, hexagonal section 9 mm, painted in the same colour as the
lead with golden edges. Length 18 cm. Giant lead diameter 5.5 mm for a large reserve of coloun
Made by certified wood, a renewable resource.

All these items are available in schoolpacks made from sugar-cane bio plastic, a renewable resource
reducing CO2 impact and it is 100% recyclable with plastic and are CE marked.

DISCOVER GIOTTO NOW!
REQUEST YOUR FREE SAMPLE AT
giottocolours.co.uk/sample
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Use recycled materials for this art/science/
citizenship lesson on fish fossils for LKS2
MANDY BARRETT

FOSSILS

We begin by drawing fish, fish
fossils and fish bones. The
lesson is made memorable with
the arrival of real sardines, (on
a bed of ice to curb the stench)
our children then draw these

in different ways. They use
continuous line drawings, draw
with a variety of media and fully
explore the shape of the fish.™
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MATERIALS

Ask the children to work
both individually and in
groups to share their
drawing knowledge. What
is it like drawing with biro
compared to pencil? If you
draw with wax crayon then
add watercolour paint over the top,
what do you see? Make opportunities
within the lesson for the children to
discover the answers to these
questions independently and then
share the findings with their peers.

I s v,
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FEATURES ART & SCIENCE

s a school we’re working

hard to create a more
sustainable practice
while designing

new art schemes of work for our
children. One of the many things
we are considering is the use of
materials. How can we look after
the environment while developing
interesting and engaging art
projects? After contacting local

9y I »’.‘ﬁl
TR

@ 1D

businesses, we discovered
aprinting and sign writing
company who sent bursting
skips of heavy duty, plastic
vinyl to the tip. It struck
me that we could help this
company reduce the plastic
it sent to landfill, while
teaching our children the
importance of recycling
beyond their homes.

L P O O

colourful cut-out images was like

CUT AND
STICK
Their final image
is then created
using the sticky
backed vinyl.
Henri Mattise
famously said
that creating his

“drawing with scissors”. This is the
perfect opportunity for children to
develop accurate cutting skills. Let
pupils select their favourite colours,
and then cut the vinyl into bone

shapes. Help them peel away the

ADDING SCIENCE
We move on to looking at fish fossils and fish bones;
both linking to the Science curriculum in Year 3. The
children look carefully at the bone structure of the

fish and make comparisons to a human skeleton. All
while developing their ability to observe and use a

range of drawing media.

F s s

CLIMATE
AWARENESS
Talk with your
class about the
importance
of looking
after the
environment
and the
different ways
to do so. Do pupils
recycle at home?

FrA S

What do they think
you could do as a
school to make use
of ‘another man’s

rubbish’ in your local
community?

back of the vinyl, allowing the child

from the vinyl.

** Drawing techniques inspired by ‘Drawing Projects for Children’ book by Access Art's Paula Briggs.

-—

to fix the piece onto the paper. After repeating
the process, a fish starts to appear. Fish have
very tiny bones, and this ensures the children
spend time developing accuracy and building up
resilience when it comes to peeling the backing

D gomersalprimaryschoolart.blogspot.com

Y @GomersalArt

Mandy Barrett is a specialist art teacher at Gomersal
Primary School, Cleckheaton, West Yorkshire.

www.teachwire.net | 21




2 o Al

" My Letters
and Sounds

The exciting new SSP programme
for Letters and Sounds schools

My Letters and Sounds is a complete phonics teaching programme that
builds upon the original 2007 Letters and Sounds. It has been carefully
designed to provide schools that wish to continue using the Letters and

Sounds framework with an up-to-date and comprehensive set of resources
that meet the DfE’s revised core criteria for effective phonics teaching.

CPD training

Detailed
teaching
guidance

Fully

decodable " My Letters Step-by
readers and Sounds step

lesson
plans

Practice
workbooks

Schofield&Sims

e Qver 100 decodable readers
fully aligned to My Letters
and Sounds

e Daily lesson plans with
supporting photocopiable
and digital resources

e \Write-in phonics workbooks
that link directly to lesson plans

e High-quality online and
iIn-person CPD training

e Handy classroom kit, packed
with physical resources

www.schofieldandsims.co.uk
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Handbooks contain

everything needed Recept\O“
for high-quality

phonics instruction
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Workbooks to
help children
practise at home
and in class

Phonics Practi
Pupil Book 2 ‘

was

Register an interest today for your free sample:
www.schofieldandsims.co.uk/mylettersandsounds
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| UNDERCOVER TEACHER |

Our anonymous educator gets something off their chest

Love in Hhe clatiroom
~ hows T marrizd my co((uu,ue

taffroom romances. The great titivator of
playground and school-run gossip - but they
do happen. Which is not a surprise given the
long hours, high stress and working conditions
that are not conducive to meeting someone outside
of the school you teach at. No surprise that a lot of
teachers end up marrying other teachers. So how do
you meet the love of your life in the staffroom without
becoming gossip fodder and blowing up your job in the
process? Having just married a fellow teacher, I have a
few ideas...

THE MEET CUTE

Every great romance film, to quote Ernst Lubitsch,
has its Meet Cute. That moment when the

birds sing, the sun comes out from behind

the rain cloud and all the stars align. Which

in a school will be somewhere near the
photocopier. Which is not such a bad thing,

The bit with finding a boyfriend or girlfriend

that can get missed in all those furtive glances
and flirtatious comments about giving the paper
draw a good filling is the friend part. My amour
and I bonded over a class I handed over to her:
they were utter hell spawn and the worst class we
had ever taught.

But how to take that first moment
and connection of friendship into the
realm of dating? Well, proto-dating.

Dates that are not dates, those

one-to-one gatherings that are totally
innocent. Like meandering around book
shops looking for books for the class
library. Total deniability if you bump into a
parent. Or your headteacher.

It also gives you time to get to know this possible
paramour without the pressure of dating, or the
embarrassment of asking out a colleague to discover
the feelings were not reciprocated.

COURTING
You like this person. You enjoy spending time with
them. You may well have accidentally met their family
already because you got the time you were meeting
them wrong. So how do you turn up the romance while
keeping an exit strategy in case it doesn’t work out?
Well, it turns out our grandparents were right
about some things. Proper, old-fashioned courting:
drinks, dinner, picnics, trips to the zoo or a museum.

“Try to stop
flirting over the
photocopier”

Anywhere and everywhere that will not end with
coffee back at someone’s house. If a romance is worth
it, give it time to grow and develop. Just do your
geography homework as you will need to find places to
visit that are not in your local town or city. Or even in
your own county. A 30min drive time is a minimum to
avoid the prying eyes of parents and colleagues.

If you are desiring to spend a lot of time with
someone at work and outside of work, build the
romance. A school holiday is a good time for courting
as you will both be free and could plan to see each
other most days.

TO BE OR NOT TO BE?
And now is the crunch point: are
you all in or is it time to bow out
gracefully? Yes, you might have had
a chased kiss at some point but it is a
lot harder to ignore having seen your
colleague without their pants on. So it is
time to have a proper conversation about
where this romance is going. Has it been
a bit of fun or has the lust turned into love?
You can always do this in a rowboat in the
rain if it lacks Nicholas Spark’s spark.

AFTER THE HAPPY ENDING
So girl has got boy/girl, but then
what? First of all, quietly check
your school or county’s HR policy.
While your private life is private,
there can be issues if one of you
is involved in the performance
management of the other. Otherwise, your private life
is your private life. Maybe drop into conversation with
your TA that you and Mx Smith from Y3 will be going
to the cinema together. Try not to spend too much
time in each other’s classrooms: children are way more
observant than we give them credit for.

In school, be professional friends. Try to stop
flirting over the photocopier. And definitely do not
go into the stationary cupboard together. Even if you
really do only need red pens. Try to carpool if staying
over: it’s great for the planet and means all that
afterschool moaning can be left in the car. Home is for
home, work is for working.

As for our happy ending, we are married and hoping
to add our own member to the class in the future. TP

The writer is a primary school teacher in England.
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ABOUT ME:

NAME:
Richard McKelvey

JOB ROLE:
Englishlead

SCHOOL:
Antsey First School, Herts

FAVOURITE FEATURE:

In one word? Adaptability. The assets
are so versatile, | can use them to suit
the needs of my class.

TALKING ABOUT:
THE WHOLE OF ME

6 How did you hear about
The Whole of Me?
| had worked with the co-creator,
Philip Davis, as a creative consultant
before, so when | discovered he
was involved with a new product
I was already convinced it would
be something | would use in
my classroom.
| discussed with the head
teacher and identified that The
Whole of Me (TWOM) would fit
perfectly into an Inset we had
planned focusing on pupil wellbeing.
We always have the whole child
in our minds, so everyone got excited
about using this new toolkit.
| started trialling it in my class
focusing on the story and using the
movements and soon decided to use
it for my first English unit.

6 ‘ How have you used
TWOM in school?
We all use it in slightly different ways.
| use elements of it in literacy lessons.
The headteacher uses it for PPA
cover, becoming part of the wellbeing
curriculum, and Early Years use it for
relaxation sessions after lunch. We
have really adapted it to suit our
children and what we want them to
get from it.

Inmy Y1 and 2 class last year,
TWOM gave them an authentic way to
express themselves through music,
movement, song and writing.

PARTNER CONTENT

The Whole of Me

COMMUNICATE

thewholeofme.com
Quote
TWOMTEACHPRIMARY
for 20% discount before
Jan1st 2022

MOVE

CONFIDENCE

‘ What difference has it made?

Itis abrilliant resource to connect the
EYFS with KS1. I had a few children with SEND
and TWOM was incredibly calming. You could
tell when we had done it in the morning, as the
afternoons were really chilled! We also use it
in forest school. They love being still and
listening to the stories. | could almost see
their wellbeing improving.

| asked the children what they thought TWOM
helped them with. Of all the many positive
comments one stuck out: “We get better at
listening to our feelings and our emotions.”

The children really do get in touch with the
emotional parts of TWOM.

‘ 6 What is your favourite part
of TWOM?

Later in the term, the headteacher was

speaking to me after using TWOM, saying: “I

cannot believe the vocabulary in your class

when we talk about emotions. It's amazing.

They have such arich language to describe

how they feel”

TWOM is inclusive by default. You don't need
to adjust it or change it. It doesn’t require much
setup time at all, and it's all very intuitive. The
user interface is very good.

But most importantly, the impact it has on
children is phenomenal, so it's very easy for
teachers to get excited about.

REGULATE

REGULATE

/

WILL IT WORK FOR YOU?

* An immersive, * Develops * Flexible and ¢ Includes over
story-based language, well- intuitive. Suitable 280 assets :
resource with an being and physical across EYFS, Y1 videos, stories,
emphasis on well-  fitness throughout and Y2 songs, flash
being, creativity the year cards and

and movement much more
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7'0 Coming soon

Primary
Geadraphy

Register your interest at o
> pearsonschools.co.uk/PHG1 jr, o

Meet the newest members of the Pearson Primary family!

All you need for delivering Primary History and Geography for KS1 and KS2:

Q A complete and coherent curriculum from KS1 to KS2.
@ Everything a subject lead needs to ensure all children thrive and learn.

Q Supported and underpinned by professional development.
4

October 2021

Pearson Primary History and Geography is a tried-and-tested
curriculum resource programme, based on the work of Reach
Academy Feltham and Jon Hutchinson (Director of Training and
Development at the Reach Foundation).

4]

4.

Reach Academy

Feltham

BO768 Version
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THINK OF
MATHS LIKE A
GAME OF JENGA...

Maths can be tricky, but teacher

enthusiasm and firm foundations are
key to making learning stick...

whizz.com

‘m not good at fractions so we’ll
go through this together.” This
was a sentence uttered by a
colleague while I was observing
the class several years ago. At
the time, it made me go cold but also
reminded me that maths is a tricky
subject, and how positive role models
for children are important and making
maths fun and engaging can help. I
don’t agree with the current trend
that we are seeing in the media and
some TV advertising campaigns that
‘it’s ok not to be good at maths,
and teacher enthusiasm is key to
turning this around.

However, for primary school
teachers delivering learning across a
range of topics, maths can certainly be
one of the most challenging. I taught
in primary schools for 20 years and
know how difficult engaging children
in maths can be.

One reason is that the answers to
mathematical questions are either right
or wrong. Children can get hung up on
this early on. There are also so multiple
topics which are all interconnected, so
if firm foundations are not established
in one area, progress will be affected as
overall learning develops. It’s a bit like
a game of Jenga where all the pieces of
the puzzle need to be in place at the
bottom level to build the tower
successfully and to ensure it
doesn’t crumble and fall in
the future.

A further challenge when
it comes to teaching maths

successfully, is that it is a subject full
of abstract concepts which can be
difficult to grasp. Here, it’s important
to make maths real. This might be by
manipulating objects, counting coins
or physically moving items to create
understanding. Then it is possible to
progress to drawing pictures and then
understanding of the abstract concept.
Although they never made a physical
appearance in the classroom, my pet
Schnauzers would frequently present
us with maths problems successfully
solved through drawings and

pictorial representation!

This ‘concrete, pictorial, abstract’
theory was pioneered by American
psychologist Jerome Bruner and is used
as an effective method of teaching maths
mastery. Workbooks simply become a
record of what achieved rather than
an instruction manual.

Equipment is key to this concept.
However, I found some older children
used to feel they had ‘failed’ if they
needed to use resources such as base
ten equipment, for example. They were
often reluctant to ‘get practical’ and felt
it was like taking a step back. One group
of Y4 high attainers said they thought it
was ‘cheating’ to use the resources when
they were stuck on a problem. Shifting
classroom culture to ensure all ages and
abilities can choose which resource to use
to solve a problem successfully is the
ideal scenario.

A further challenge for teachers is that
the new curriculum is less instructional
than the old National Numeracy Strategy
which included more of a ‘how to guide’.
Head teachers who are succeeding have
brought in maths leads who really know
their subject and this cascades down
through the other teaching staff to ensure
they have all the tools, resources and
support in place to improve outcomes.

While we must aim to make maths
practical and fun with physical resources
and pictorial representation, we should
still emphasise the ‘why’ of learning
is to remember and retain. That said,
maths anxiety is also a real issue. Here
it’s vital that teachers know their class
and know the children. Anxiety can
manifest itself as a naughty or disruptive
student or equally a quiet child. I used to
play carefully selected popular music as
children entered the classroom, setting an
easy task on the board which they could
get on with as soon as they sat down to
erase any anxiety. They soon noticed
if I forgot to play the music!

It’s important to develop a culture
where it’s ok to make mistakes.
Encourage everyone to remember
that we often learn more if mistakes are
made. Make the classroom a positive
learning environment by fostering
enjoyment. In this way, each piece
of the Jenga puzzle can carefully be
put in place to ensure solid foundations
for further learning and attaining
life-long mathematical skills.
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The main benefit is the individual tutoring
aspect of the solution which works at
different levels. The children are all still
doing maths and are engaged but are all
working at different stages and at rate
which suits them.

In terms of results, obviously last year
was a bit different with the restrictions
and lockdowns. We saw our progression
rates slow in a range of subjects due to the
pandemic except maths, which remained
steady, and this is due to the children’s

access to Maths-Whizz. It's been such
a vital tool to be able to scaffold to their
ability. It means they have been able to
engage with maths learning at home, while
their parents carry on with their lives.
While students have been able to
attend school, 87% of our children making
accelerated progress when completing their
recommended amount of Maths Whizz. This
means the children had advanced further than
their chronological age compared with the
number of weeks exposed to the virtual tutor.

ADVERTISEMENT FEATURE

How we raised the Profile of Maths at
VALLEY INVICTA PRIMARY SCHOOL

We trialled Maths-Whizz in 2020, and now all
of our 220 students have been using Whizz
Education’s virtual
tutor for a whole
academic year.

Whizz Education provides email updates,
ideas and competitions to keep everyone
involved. We also get data drops of most
successful students, plus strengths and
weaknesses for all individual classes so we
can highlight and reward students.

Overall, as well as experiencing learning
gains across our school during some of the
most challenging times, Maths-Whizz has
helped us raise the profile of maths at Valley
Invicta and we are proud of the progress of
our students.

Comments by Josh Still, Maths Subject Leader and Specialist Resource Provision Lead Teacher,
Valley Invicta Primary School at Leybourne Chase

Math-Whizz’

by Whizz EDUCATION

Whizz Education delivers effective personalised tutoring and
learning to captivated children worldwide, while delivering
increased confidence and achievement in maths.

www.whizz.com | +44 (0) 203 328 6564
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ABOUT ME:

NAME:
Nicky Martin

JOB ROLE:
Senior inclusion
consultant at North
Star Inclusion Advisory Team

FAVOURITE FEATURE:
The Book of Ideas. It gives easy to
follow strategies that specifically
target the areas of need identified
by the assessment

TALKING ABOUT:
WELLCOMM PRIMARY
TOOLKIT

‘ ‘ Why did you introduce
WellComm?
According to the latest data released by the
Department for Education (DfE, June 2021),
speech, language and communication
needs (SLCN) are the most common type
of primary special educational need in state
schools. Our service works closely with our
partners in NHS Speech and Language
Therapy Services, and we know that they are
inundated with referrals for assessment and
advice — which is why we started to use
GL Assessment’s WellComm Primary Toolkit.
Just like the WellComm Early Years
Toolkit, which we've used for many years,
WellComm Primary identifies specific
aspects of a child's speech and language and
social communication skills that are a cause
for concern. It also provides the resources
needed to plan targeted intervention within
schools and settings in the accompanying
‘Big Book of Ideas.

‘ How has it been used?
WellComm is being used to support
schools and settings as they identify need
and plan targeted interventions for children
with SLCN. The information gathered
through the short screening activities also
supports onward referrals to speech and
language therapy services, when required.
Together, this means that more immediate
action can be taken within schools and
settings straight away, and it's a more
efficient use of NHS resources for children
who have more complex SLCN needs.

|
Contact:

For more

information visit
gl-assessment.co.uk
info@gl-assessment.
co.uk

PARTNER CONTENT

The WellComm
Primary Toolkit

‘ What difference has it made?
WellComm has made a huge difference.

To take a recent example, it was unclear
if one child's learning difficulties were the
result of having English as an additional
language or a special educational need.
Screening with WellComm quickly identified
that although her language understanding
was at an age-expected stage, she was
having difficulties recalling what she had
heard, structuring sentences for speaking,
and retrieving vocabulary.

Interventions were put in place to
remove barriers to learning in the classroom
and, when the screener was repeated
after eight weeks, there was a notable
improvement in the child’s ability to
structure sentences for talking. However,
as there were still other causes for concern,
areferral was then made — and accepted -
to speech and language therapy. Until
specialist support begins, the school
continues to deliver the targeted interventions
suggested by the Big Book of Ideas.

/

WILL IT WORK FOR YOU?

* Quickly identify
children needing
support with
their speech

and language
development

* Requires no
speech and
language expertise
to administer

» Age-appropriate
Big Book of Ideas
provides over

50 play-based
activities

« Optional Online
Report Wizard is
especially helpful
for comparing
children across
linked schools
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n this engaging geography unit, students
will learn about the names and location
of the continents and oceans of the
world; develop global awareness by
looking in detail at the position of the
seven continents and five oceans; and learn to locate
the poles and the equator, and their position relative to
the continents and oceans. They will also learn the four
cardinal directions and have the opportunity to make
their own compass. They’ll understand that the world
is a sphere and create their own journeys across the
world, and build on their map skills using atlases, world
maps and globes. By the end of this unit, students will be
confident young geographers ready to explore the
world in greater depth as they enter KS2.

NICK EAST

FREE ACCOMPANYING RESOURCES...

WEEK 1
Learning objective:

® Tolocate and name the continents
of the world

Start the lesson by finding out what your
students already know about the continents
and oceans of the world. Ask:

¢ Whatis a continent?

¢ Canyou name any continents?

¢ What continent is the UK part of?

¢ Have they visited any other continents?

Explain that today they are going to learn the

names of all the continents of the world.
Sort students into groups of

four to six. Give each group

a copy of the continents

of the world handout

(download link above).

Explain there are seven

continents in the world.

Point at each continent

and say the name together as

30 | www.teachwire.net

DOWNLOAD
RESOURCES AT

TEACHWIRE.NET

Find all the
resources you
need for this
unit — free and
printable — at
tinyurl.com/
tp-KS1lmap
worksheets

aclass. Next, say the name of
a continent and ask your
students to point at it.
This simple activity will
begin to cement their
knowledge of the seven
continents.

Next, play a game
of ‘continent race’. Ask
each group to place their
continents of the world
handout in the middle of the
workspace. Pupils then take turns to
name a continent, and the first person
to put their finger on that continent gets to
name the next continent for the rest of
their group to find.

It’s time to delve deeper. Ask your
students the following questions:

e Which continent is the biggest?
o Which continent is the smallest?
e Which continent would be the coldest?
¢ Can they find two continents that are
touching?
¢ Can you see any continents that are
surrounded by water?

Now split your class into pairs. Give each
pair a copy of the continents rhyme time
activity sheet (download link above). Now
explain that they are going to work together
to create a mnemonic (rhyme) to remember
the names of the continents.

For example:

Eat An Apple After A Night time Snack
Europe Africa Antarctica Asia Australia
North America South America

'\

Assessment

Informal assessment only for week 1.

Ask students to point and name a chosen
continent on their continents of the
world handout while you roam during
the lesson. First formal assessment
will come in week 2.

WEEK 2
Learning
objective:
® To consolidate the names
of the continents
® Tolocate and name the
oceans of the world

Start the lesson by reinforcing the names of
the seven continents learned last week. To
do this, play the ‘continents name game’: All
pupils stand up. Choose one student to start.
Ask them to name two continents. The next
child must name two different continents.
If a student names a continent said by the
previous student, they must sit down.
Forless able students, give the continents
of the world handout from the previous
lesson as alearning aid. For more able
students, they can only name two continents
that start with a different letter. For example,
Africa and Europe.



Next, sort your class into pairs. Give
each pair a copy of the oceans of the
world handout (download link
above). Explain there are five
oceans in the world, and
quickly introduce the names
by pointing and naming
together as a class.

Now explore the
idea of oceans with
these questions:

e Which ocean do you
think is the largest?

e What animals would
you find in the ocean?

e Which oceans are
closest to the United
Kingdom?

¢ Which ocean do you think
is the deepest?

¢ Which ocean might be
the coldest? 4

Then, give each pair a copy of the oceans
jumble activity sheet (download link p30).
Students must unjumble the ocean

names and write the correct name

on the activity sheet.

Assessment

Ask pupils to complete the continents
and oceans of the world activity
sheet (download link p30). This may be
completed in class or as a home learning
task if preferred.

WEEK 3
Learning objective:

® To use aworld atlas
® To locate the major countries of
the world

Begin the lesson by reinforcing student
knowledge of the oceans and continents
of the world. You may wish to display a
world map. Ask students to come to

the front and point to each continent
and ocean.

Explain that in today’s lesson, they will
learn to use a special book called a world atlas.
Explain that an atlas is a map of the world in a
book. Ask the following:

e What's the difference between a continent
and an ocean?

e Which one covers more of the planet?
Oceans or continents?

e What shape is the world?

¢ Canyou think of something else that is the
same shape as the world?

¢ What might you see on amap?

//I|\\\\

Next, sort your class into pairs. Ask your
students to put the world atlas on the table in
front of them and to name a country. As a class,
model how to use the index to find the country.
Repeat this essential skill several times as it
may be tricky for KS1 students.

Ask your pairs to discuss where they
might also find maps of the world, then share
their ideas with the class. Encourage pupils to
consider both offline (globes, wall map) and
online (Google Maps) versions.

Give each pair a copy of the country
hide-and-seek handout (download
link p30).

They should use the index of their
world atlas to locate the countries listed.
Encourage the children to work as a team.

Forless able students,
ask to find at least three
countries of their choice.
For more able students,
ask to find all the
countries listed on the
country hide-and-seek
handout and any other
countries they know. More
able students may also
benefit from using other
forms of map including
globes, wall maps or
Google Maps.

\

Assessment

Use informal assessment
this week. In pairs, students
should be able to find at least

AN
W\

FEATURES PLANNING

one country using the world atlas index.
Make anecdotal notes as required.

.” _* WEEK4

/ Learning
objective:
~ ® To learn the four
_——compass points
® To make your own
-_— compass
Prepare the lesson by
- putting up the compass
~ point posters (download
~_ link p30) on the four walls

of the classroom. Cut up the
compass points - teacher
copy sheet (download link
p30) and keep handy. This will
save you time later in the lesson.
Explain that in this lesson we
will learn the four compass points.
Begin by discussing the
following questions:

¢ Northis adirection. Can you think of any
other directions?
What is a compass?
Do you know how a compass works?
‘Who might use a compass?
‘When would a compass be useful?

Introduce the four compass points; north,
south, east and west. Explain that a compass
has a needle that always points north and
south. This needle points to the north pole and
the south pole or the very top and bottom of
the world.

For more able students, explain north,
south, east and west are known as cardinal
points. Explain there are also four ordinal
points; north-east, south-east, north-west
and south-west.

Next, explain you are going to play a game
called four corners’. Students must stand
underneath one of the four compass points
on the classroom walls. Shuffle the compass
points - teacher copy behind your back and
choose one at random. Any students at that
compass point must return to their seats.
Remaining students may
choose to stay where
they are or move to a

different compass point.

Continue the game
until only one
student remains

standing.
Repeat the
game as necessary. This is a great
opportunity to quiz students
about what compass points they

are standing at and which compass point
is opposite. This will help to reinforce the
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Easing
Isolation &
Exhaustion

CARE SUPPORT
SERVICE

We provide support,
-2 W . respite and home care to

: ‘) . families who have children
- aged 0-19 with congenital
" == heart defects or feeding

op B | issues across the North
\ < PN ﬁ ‘ West of England.
All staff are Enhanced CQC Registered and fully
Child DBS Checked insured
Minimum of 2 hours + Fully trained support
support each week workers (Hoist, Meds,

Suction, CPR, Vent etc)

This service is free to access |
for families who do not qualify “
for a funded care package |
from local authorities or CCG's.
To refer a family or indeed
yourself please get in touch or
complete our simple Referral
Form online.
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“ info@lagans.org.uk \. 01204 800300 www.lagans.org.uk




relative positions of the
four points.

Finally, explain
that all compasses are
used to find directions,
but some are very simple
and some are very beautiful.
Today, they will be making
their very own compass. Give
each child a copy of the make
your own compass activity
sheet (download link p30)
and a split pin. Pupils should
independently construct and
decorate their own compass, but
may require teacher assistance with
the split pin.

\

Assessment

Use the make your own compass
activity sheet to evidence students
have achieved the learning objective.

WEEK 5

Learning objective:
® To locate the poles and equator
® To consolidate how to use a world atlas

To begin the lesson, explain that your students
will be learning about three important parts of
the world. It would be useful to display a world
map for this part of the lesson.

Begin by briefly showing your students
the location of the north pole, south pole
and equator.

Generate discussion with the

following questions:

¢ Where does Santa Claus live?

¢ What is the opposite of the north pole?

e What is the line around the middle of
the world called?

¢ Canyou see them?

¢ Isithotor
cold at the
equator?
‘Why do you
think that
might be?

Now explain
you will play a
game like rock,
paper, scissors
called North Pole,
South Pole, Equator.
To play, students
spread out around the
classroom. On ‘go’, they find
apartner to play. They count
in the game by saying ‘south

pole, north pole,
equator’. They then
choose one of
three actions:

South pole - point at
your feet

North pole - point at their head
Equator- hands on hips

To win:

North pole beats equator
Equator beats south pole
South pole beats north pole

The loser sits down, counts to ten then stands
up and can play again.

Next, hand out world atlases. In pairs,
students use their atlas to complete the
equator and the poles treasure hunt
(download link p30). Encourage pairs to
take turns answering the question.

Pair less able students with more able
peers. Challenge more able students to
identify the other lines they see on the
map. They may wish to use the internet
to inform their learning.

——

Assessment

Use the equator and the poles treasure
hunt to evidence that pupils have
achieved the learning objective.

WEEK 6

Learning objective:
® To create a journey line

To begin the lesson, explain
that today will be all about
journeys. Expand the discussion
with the following questions:

What’s a journey? Can you

think of another word for journey?
e Where have you been on a journey?
e What transport did you use?

FEATURES PLANNING

¢ Howlongdid it take?
¢ Canyou think of any other types of
transportation?

Explain that a journey must have a start and
afinish, and the route is called a journey
line. You almost always go through
other places on the way too.
Together, all these points
on the journey are called
destinations. Today,
they are going on a
journey around the
world and we will be
making their very own
journey lines!

Play the journey
lines game’. Give out
one journey lines game
card (download link

p30), per pupil. They
are the destination
in bold. On ‘go’, children
must find the other three people on their
journey lines game card. Once students have
made a complete journey line group, they
must stand in a row in the order of their
destinations and say ‘toot toot’ like a train.
In pairs, ask pupils to complete the
journey lines activity sheet (download
link p30). Get students to plot their journeys
with blue tack and string, noting each ocean
and continent destination on their activity
sheet. Encourage the children to work
together and take turns scribing answers
and plotting their journey lines.
Challenge more able students to list
countries they visited on each journey
line in addition to continents and oceans.
Pair less able students with more able
or use small group instruction with the
teacher or TA.

\

Assessment

Use the journey lines activity
sheet as your final assessment to
evidence pupils have achieved the
learning objective.

Nick East is a Twinkl content writer and
product owner, primary teacher and
podcaster. Originally from Australia, he is
now based in Frome, Somerset.

[ mrfunology.com
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NEW VIRTUAL OUTREACH
from our award-winning education team!

Invite a LIVE Viking, medieval medic or friendly
archaeologist into the classroom
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ALSO OPEN DAILY
for school visits in Coppergate, York

To find out more,
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ABOUT ME:

NAME:
Verity Lee

JOB ROLE:
Y6 teacher/
assistant head

SCHOOL:
Sunnyside Spencer Academy

FAVOURITE FEATURE:
Variety of texts. Clear assessments
and data. Accessible from home.

TALKING ABOUT:
HOW READING PLUS
ACCELERATES
READING PROGRESS

|
Contact:

For more

information visit
www.readingsolutions

6 6 How does Reading Plus
allow you to fulfil your
school motto, ‘Making Every

Moment Count’? uk.com
Budget restraints in school mean that info@readingsolutions
children don't have a wealth of books to read. uk.com

Reading Plus allows pupils to access a vast
range of texts, as the online programme
has over 1,000 fiction, non-fiction, and
informational texts. The students enjoy
talking about what they've read with their
teachers and peers.

I particularly like that Reading Plus
motivates our boys to read more. They
are competitive, and they want to see
their scores after answering each
comprehension question.

‘ What has been the
impact of Reading Plus
in your school?

The initial assessment pupils sit when they
first start on the programme gives us baseline
data and makes it clear which pupils need
to focus on fluency or comprehension. We
found that pupils may have high fluency but
low comprehension.

The nature of the programme, and

PARTNER CONTENT

Reading Plus

6 What gains have you seen?

In 2019, our reading results for Y6 were EXS
63 per cent and GDS 13 per cent. After using the
programme, their recent SATs results increased to
EXS 86 per cent and GDS 41 per cent.

Our Y5 class have shown the most progress.
Used as specified, in one-year pupils make an average
of 2.6 level comprehension years in gains on Reading
Plus. At Sunnyside, 71 per cent of pupils made 2.6
gains or more, two pupils gained 6.6, and one pupil
progressed 7. The average reading speed of pupils
has increased 42 per cent to 200 words per minute
(wpm), while the national average for Y5 is 175wpm.

‘ ‘ How does Reading Plus influence
reading lessons?
Reading Plus is not a replacement for reading
lessons, but it does allow pupils to apply their newly
learned skills independently. The Skills Feature
provides intervention materials such as PDFs
and lesson plans, saving time when planning and
supporting staff with the scripts to ensure
high-quality teaching.
Thanks to Reading Plus, pupils have developed
alove of reading. They love finding out more, and
at the end of each lesson or during a spare five
minutes, they ask to go on Reading Plus — Making
Every Moment Count.

/

features such as the Guided Window,
encourage pupils to pace themselves,

WILL IT WORK FOR YOU?

not rush and refer back to the text if they « Proven to « Adaptive « Printable « Pupils can
are unsure so that they can comprehend increase fluency, intelligence resources, access huge
what they are reading. Pupils can now vocabulary, and matches learnersto lesson plansand  range of texts
independently make a point, find the evidence, ~ comprehension texts and continues worksheets for from home

and explain without any adult support.

to do throughout

weaker readers
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How to unlock

MATHS FOR
ALL LEARNERS

Variation theory can help children understand similarities
and differences in concepts and procedures

ariation theory

draws attention

to essential and

non-essential
properties of concepts. It
focuses your attention on
the variables in maths and
considered similarities and
differences. Used accurately,
it can be a transformative
pedagogical approach to
unlock the maths curriculum
for all learners.

How does it work?
First, we need to be careful that
we do not confuse variation
with variety. Most lessons offer
avariety of different activities

JOHN BEE

for children to engage with.
Variation needs careful and
deliberate choices on what to
vary and when to vary it.

Conceptual
and procedural

variation

There are two different types
of variation theory: procedural
and conceptual.

Conceptual variation draws
attention to the essential
features, to the essence of
the concept by varying the
non-essential features. The
example below shows an
octopus and a non-octopus
(a cuttlefish).

Here we are forced to think about what makes an octopus an
octopus and not a cuttlefish. Even though there are certain
similarities, there are many differences.

¢ Similarities: live in water, change colour, move by jet

propulsion, have eight arms.

¢ Differences: Cuttlefish have backbones, octopuses have
around head but cuttlefish are triangular.

36 | www.teachwire.net

In a maths context, this can support children’s understanding of
key concepts. For example, when learning about the concept of a
triangle, using examples and non-examples can draw attention to
the essential and non-essential features of a concept:

A\ ¥

\ g

Similarly, in Key Stage 2, when learning about right angles, children
may only ever see right angles presented in standard ways.
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FEATURES MATHS

Finally, imagine you are beginning to teach fractions for Here, children can deepen their understanding by considered
the first time and you are introducing the concept of V4. fractions as being equal parts of a whole.

Procedural variation draws attention to patterns and
generalisations, quite often in number. It links one
calculation to the next and establishes a connections and
pattern. Asking, ‘what is the same, what is different?’

can be a powerful approach in the classroom as it focuses
attention on patterns, links and connections.

Set1 Set 2

15-6 150 - 60

25-6 250 - 60

35-6 350 - 60
Showing a representation like the one here may lead 45 - 6 450 - 60
chlldl"e.n t.o think tha.t /4 is a square, it is yellow, itis a 55-6 550 - 60
part, it is in the top right of a shape.

65 -6 650 - 60
Now imagine, a quarter was presented as follows and
preceded by asking: ‘What’s the same, what’s different?’ Taking this further, you could present children with

calculations such as:

8-3=5

9-4=5

10-5=5

11-6=5

Children may draw attention to the difference being five
each time. Asking children to continue this or find as many
numbers as possible with a difference of five can be a
powerful learning experience. Children may be able to gen-
eralize that 12 — 7 = 5 as it follows the pattern or that 7-2=5
as this precedes the pattern. Deepening their thinking could
lead to decimals such as8.1-3.1=5ands08.2-3.2=5and
therefore 8.11 - 3.11 = 5 too. Here, the careful and deliberate
variation of the numbers leads children to expose the
underlying structure of difference.

If, then, so

Introducing procedural variation for the first time in the
classroom takes time. Children need to learn to look at maths
in a completely new way and need to be explicitly taught to
expose mathematical patterns and structures. In the example
below, the factors have been varied to impact on the product.

Here, children can generalise that there
are 4 parts and so one part is a quarter.

Now imagine, we add in a non-example to

compare the concept of V4. If 5x10 =
Then 5x100 =
So 50 x 100 =

You could ask children how they might
work out 500 x 100 or 0.5 x 100 or

take a more general approach and ask
children what is the same, and what

is different and then ask what other
calculations pupils can derive from the

: John Bee is
sequence. Once children have prac- head of KS2 antl
ticed this, they may begin to design riah Roater
some questions of their own. TR

school.

Use these activities to focus on
essential and non-essential properties,
and allow your pupils to think deeply 9 @mrbeeteach
about mathematical concepts, and
make connections, patterns and links.

[ mrbeeteach.com
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+ow To balouce The

SENCO
WORKLOAD

Michael Rogalski shares what he's learned over
the last six years on how not to blow a gasket

SENCo

HELPING YOU TO SUPPORT EVERY CHILD

Find more at
TEACHWIRE.NET

Strength in numbers
Liz Hawker explains how

Development Matters
2021's maths approach
supports SEN pupils...
Read it at tinyurl.com/tp-SENmaths

Relationship readiness

Try this lesson plan for KS1 &
KS2 to help pupils understand
different kind of relationships,
by Kate Bradley...

Read it at tinyurl.com/tp-SENrelationships

SENCo CPD

Check out this complete,
four-week SENCo CPD
survival kit from Brilliant
Teacher Boxsets...

Find it at tinyurl.com/tp-SENCoSurvivalKit

REQUEST YOUR FREE COPY

HELPING YOU TO SUPPORT EVERY CHILD I8N Liovp EveriTT

STOP
THAT!

Simple strategies
to reduce bullying

Takea
step back
Aradical approach
to better behaviour
IS YOUR Tt
VOICE HEARD? i
Communicate effectively Acatalyst for
with parents
SEND-

Under the ey

9 LESSON
How to self-evaluate
Your SEND provision \PLANS,

READING | COVID-19 | MUSIC | AUTISM
| WELLBEING | TRAINING + MUCH MORE.

Our sister title SENCo provides useful
ideas, practical guidance and thoughtful
insights into SEND provision.
Request your free copy at
teachwire.net/firee-senco
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our years into my
decade-long teaching
career, I willingly took on
the role of SENCo from a
colleague approaching retirement.
“You're the ideal person, you'll be

great at it,” she assumed, knowing my

background working with charities
for children with disabilities.

Looking back, if I hadn’t known
this colleague well, I would have felt
like I was being stitched up. The
role of SENCo is certainly far more
complex and demanding than T
initially expected, but is
nonetheless one of the most
rewarding parts of my job.

When I say that the role is
more complex than expected, I
believe this is because of the lack of
time dedicated to SEN during
initial teacher training. In
particular, from my own
experience and hearing those of
friends, there is often a
misconception about the SENCo’s
responsibilities within schools.
Traditionally, SENCos may have
seen as the person to call on if
there was a behaviour issue, or a
child other teachers didn’t know
how to deal with. But times have
moved on, and since the
introduction of the mandatory
National Award for SEN
Coordination, the SENCo is now a
strategic leader in schools.

Unfortunately, the success of
this heavily depends on how the
leadership team is structured and
what emphasis is placed on the role.
In my current school, 'm glad to be
part of the senior leadership team
which ensures SEND is
well-represented when decisions
are made.

I certainly don’t have a miracle
solution to manage this challenging

position but I have learned a
number of strategies that can help
to maximise our time and decrease
day-to-day stresses.

Sharing is caring

Learn the art of delegating. As a
bit of a perfectionist in some ways,
delegating is something that I

will admit that I am still learning.
Teachers know the children in
their class better than anybody

so they are key people to look to
support you in your role; use their
knowledge of the child to help you
complete any paperwork and ask
their opinion when it comes to
review meetings.

A coaching approach to
support staff in troubleshooting
issues in the classroom is also
worth considering. Coaching can
take different forms but the
common outcome is to improve
professional practice and make
staff feel empowered to overcome
any issues they have raised. As a
SENCo this can work well because
initial support for pupils who have
suspected SEN should include
quality-first teaching and
reasonable adjustments. Simple,
informal coaching conversations
can lead to staff coming up with
their own ideas of what
adjustments they can implement
to assist children in their class.

One step forward
Think progress, not attainment.
There is constant pressure to
ensure children reach ‘Expected
Standard’ but as we are all too
aware, there are some children
who, not matter how high our
aspirations for them are, will find
this too much of a challenge. This
is amplified further if they have



SEN. I have unfortunately
participated in training
courses that tell teachers
to pitch at the expected
standard and beyond
for most children. In
my view, we simply
cannot do this in
the vain hope that
children will grasp
it. If the foundations
of learning are not
present, this is highly
unlikely to work.

Taking the
progress approach
ensures that children
are building on their
prior knowledge and
are developing a solid
base for future
learning. Without a
solid foundation, this
becomes a significant
issue for children as
they move through
education. In my
experience, the gaps in
their knowledge hinder
them from making
additional progress.
A child who is insecure
with multiplication tables
will no doubt find it extremely
challenging to access some of
the expected reasoning and
problem-solving tasks when they
reach Y6. There is, of course, an
argument that children need

exposure to problem solving and i

reasoning tasks, but if they are
insecure with the fluency aspects

of this area, this is where regular
opportunities to practise, intervention
and over-learning is required.

I try to overcome this issue with our
children with more significant SEN by
assessing them on a system that matches
their needs. Some children are able to
demonstrate their progress on the
whole-school tracking system, but some
require objectives to be broken down into
smaller steps. Having children on the
correct tracking system for them also
ensures that their intervention or
support plan targets are relevant
and specific.

Community matters
Building relationships with parents
is key. As class teachers will know, if

Keep communicating with them, even if
the news isn’t always good. Most parents
do appreciate good communication

and will learn to trust you. Children
with more severe SEN will have your
involvement for many years, so you
need to build trust to ensure a positive
relationship throughout the time a child
is with you.

Log out

Take social media with a pinch of salt.
When I became a SENCo, I joined a
couple of Facebook groups but very
quickly removed them. Most people have
good intentions, but the variation in posts
between heavy rants and the perfect SEN
resources was quite mind-blowing. This

FEATURES SEND

when needed. Instead,
I attend ‘SEN Update’
meetings run by our
P local authority which
provide up-to-date
and relevant
guidance about
all things SEN. I
often make a list
of a few questions
I have beforehand
so I can ask them
at the meeting or
discuss them with
SENCos who
attend. Networking
events like this
are a far more
reliable source
of information
and guidance
that what can be
found on online
forums. As with
many things
posted online,
we don’t fully know
the credibility of the
person or motives
behind what they
are typing!
Manage your release
time wisely, too. Working from
home isn’t always an option in
some schools - particularly for
SENCos — with the number
of parent/professional
meetings we deal with, but it
can be a good option. From
experience, productive hours
can be dramatically reduced
by the time you’ve found
somewhere quiet to work and
you’ve dealt with the fifth “have you
got a minute?” query of the morning!
Managing the workload of a SENCo
isn’t for the faint-hearted but would T
give up the SENCo role? No. It takes an
all-rounder to be a good SENCo; a team
player, an effective communicator, a
leader, an advocate and most importantly,
someone with understanding. It’s this
variety which makes the role so unique
and has allowed me to work with some
fantastic children and families. TP

Michael Rogalskiis a Y5
teacher and SENCo in
Staffordshire. He is also
a director of the charity,
Our Space (Staffs) Ltd,
which provides social

is where I decided I would do what works
best for our school and search for support

parents are on board, things run more
smoothly and this same as a SENCo.

opportunities for children
and adults with disabilities.
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hat better way
W to start the new

school year than
with a brand new 32GB
Samsung tablet? With 16
hours of battery life and
enough storage for 10,000
photos, it's the ideal
classroom companion.

To boost your

classroom library and
replace some of those
well-thumbed classics,
we're also giving you the
chance to win £100 of

IN

book tokens.

And finally, how about
winning a whole school
licence for SPAG.com!
SPAG.com s an online
assessment website
that provides over 100
assessments covering
all the Y1-Y6 National
Curriculum objectives for
grammar and punctuation

All assessments are
instantly marked, and
detailed reports provide
detailed gap analysis.

GIVEAWAY

GIFT CARD

of goodies from

~N

What’s on offer
Jrom SPAG.com?

@ All the assessments are instantly marked
and detailed reports provide useful gap
analysis

® 15 NEW assessments have been added
for 2021-2022

@ |ldeal for homework and requires no
marking

@ Children love using it!
® 3000+ schools use SPAG.com

For more information visit spag.com

Enter now at Twitter.com/SPAG

*Competition closes at 5pm on 27th November 2021. Winner will be notified within 21 days.
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ARE YOU READY
FOR LEADERSHIP?

Jonathan Coy shares his experience of taking the plunge, and how
to recognise when the timeis right...

eing a school leader
is one of the most
fulfilling roles I
have ever had the
privilege to have...
It’s so rewarding to know that you
have a positive impact on others.
But I took many years to
decide whether I wanted to be
aleader or not. So, how do you
know when you are ready to take
the next step in your career?
First things first, I think
it’s only fair to say that being a
school leader is hard work. You
are responsible for alot more
than a class teacher is, and often,
depending on your new role, you
won’t always have a lot of time to
fulfil everything you want to. It
can also be alonely job, as there
are fewer leaders than there are
teachers. The step from being
‘part of the group’ to suddenly
not being part of the group
is hard for some.

However, on the plus
side, being a leader is very
rewarding. It’s exciting to see
your plans come to fruition,
and to help support your
community, knowing that you
have made a difference to alot
of people’s lives.

Remember - no one can
tell you whether you are ready
or not to be aleader. Only you
can decide. Take your time, seek
support along the way, and ask
yourself these key questions to
see if you are heading in the right
direction for you:

Am I being
challenged?

Schools are interesting places
at the moment and you are
probably being challenged in
many different ways, especially
with Covid19. However, try
to take some time out of your
day to reflect on how you feel.
Do you feel that you are being
challenged? Are you bored with
certain aspects of the day? Do
you feel like you would like
to make some changes
to how things are
done? If the

answer is yes, it is probably time
to have a chat with your line
manager, and ask if there are
opportunities for you to have
more responsibilities and to
learn new skills.

Do I want to

learn more?

Go and find out information.
Ask questions, lots of them! Are
there any training courses you
could attend? Is there someone
you can talk to about what it’s
like to be aleader?

DoIhavea
champion?
We always talk about children
having a champion around
the school. However, is there
someone who champions
you? Is there someone who
has told you that you are good
at what you do, and talked to
you about possible next steps
for your career? If not, have
you got someone who mentors
and coaches you so that you
can discuss ideas and ways
forward? If you don’t have
anyone in your school that
supports you, try getting in
touch with a coach, as they will
be able to help you shape your
plans and ideas. They will
believe in your values,
and notice the

impact that you are having
around the school, and be
your champion!

Whatif I had to
take the reins?

For me, it was only when I
really started to take on more
responsibility in school and
saw the impact that I was able
to create, that I realised I was
ready to consider taking the
step into leadership.

Istarted by leadingin a
core curriculum area. This gave
me the confidence to try other
areas of school leadership until
I felt ready to be a headteacher.

This is what I suggest
you do first. Take on more
responsibility as aleader in
school to begin with, such as a
core subject or key element on
the development plan. Talk to
your leadership team and ask if
they will support you with this.

Whatever you decide to do,
don’t be afraid to ask for help
or to wait until you are ready
to take that next step. There
shouldn’t be any pressure on
you to go into leadership too
soon. Whatever you decide to
do, I wish you all the best. Being
in education is the best job in
the world! TP

Jonathan Coy

is the CEO of
HeadteacherChat
and an
experienced
school leader.
Find out more

at headteachers.org, or follow on
Twitter @headteacherchat

_I';I_ headteachers.org
9P headteacherchat
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Building security

Dawn Jotham shares how you can support looked-after children in the classroom
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Josh is nine years old. Jos
grandparents when he wa'
domestic abuse in the family

recently passed away a{1
with his parents, Joshis

local authority. Josh doesn

rrrrrrrrTety

h moved in with his

s seven after witnessing
home. His grandfather
d so by voluntary agreement
placed under the care of the
't understand why this has

happened and feels rejected by his family.

Josh is moved to a foster carer ou
He starts at anew school
anyone. Josh feels isolate

t of the local area.

where he does not know
d and detached from

family and friends.

o What are Josh’s needs?

« What support would help Josh in scho 2
upport Josh inyour role:

« How could you s

Children are placed into care
for many different reasons.
Like Josh, many will have
come from complicated
backgrounds and have
experienced neglect and
abuse. Some placements will
be short-term, and some will
last until the child is adopted
or until they turn 18.

Looked-after children
(LAC) include:

e Unaccompanied
asylum-seeking children

e Children whom the local
authority has the jurisdiction
to place for adoption

e Children in a family and

friends placement (often
known as kinship care).
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Over 70 percent of
LAC are placed into foster
care, and approximately 13
percent of those are with a
relative or friend. The local
authority will try to provide
a home for the child within
the local area where possible,
allowing the child to live near
their family home.

But children in care
often experience placement
breakdown due to instability,
a change in social worker, or
the child’s level of motivation
to stay in the placement.

Our early experiences in
childhood have a strong
impact on our development
and behaviour. Making
strong emotional bonds to
an individual is a basic part
of human nature which
begins at birth. Babies are
biologically predisposed to
form relationships which

make them feel safe and
secure. This is the basis
of ‘attachment theory’.

Children in your school might

experience attachment as:
¢ Secure attachments,

where a child feels loved, safe

and secure and their needs
are met.

* Insecure attachments,
where children who have

not grown up in a nurturing,

loving environment, who
have experienced abuse or

neglect, or whose parents use
drugs or alcohol, may develop

attachment difficulties.
If a child in school is

struggling, bringing something

comforting into school can
help. This can be an object
that a child could have in
their pocket that by touch is
reassuring, or a cloth with a
favourite smell on it.

Creating a whole-school,
proactive approach to
understanding the needs
of any LAC is important to
help achieve positive
outcomes.

Under the Children’s
and Young Persons
Act 2008, schools are
required to have a
designated teacher (DT)
for looked-after and
previously-looked-after
children. They take
the lead responsibility
for the development
and implementation
of the child’s personal
education plan and
are the central point
of contact within the
school and externally.

Getting the correct person

in place is pivotal in helping
establish effective policies
and procedures, ensuring the
voice of the child is heard,
and promoting a culture in
which the child feels they are
included and can succeed. A
DT should work closely with
the designated safeguarding
lead and the SENCo. They
should, of course, also be
equipped with appropriate
training to help them manage.

Uﬂﬂﬂﬂﬂﬂﬂﬂﬂﬂﬂﬂﬂﬂﬂ

The designated teacher D7)
arranges a walk round the school for
Josh and his carers, She talks about

tjhe things he likes doesn’t like and
if'he has any worries. The DT also
arranges a call with his social worker
and the virtual school where they
talk over the PEP. The DT provides
'an induction period for Josh which
isregularly reviewed, They decide to
buddy him up with several children
with similar interests,

- T,



Making a

positive impact
LAC (and previously-LAC)
are more likely to experience
social, emotional, and
mental health issues. They
may struggle with executive
functioning skills, forming
trusting relationships, social
skills, managing strong
feelings e.g. anxiety and
anger, Sensory processing
difficulties and coping with
transitions and change.

Of course, all this can

affect their behaviour in an
education setting.

Children who have
experienced trauma may be
hypervigilant and may act
in a way that appears
extreme or disproportionate
to a situation.

Everyone working with
looked after children should
understand the impact that

trauma and attachment have
on a child. Ideally all staff
should be trauma informed
and attachment trained. This
should cover:

» How attachment difficulties
begin and how they can present
in children and young people

¢ How attachment difficulties
affect learning, education, and
social development

» An understanding of the
consequences of maltreatment,
including trauma

e How they can support
children and young people with
attachment difficulties

e An appreciation that
transitions and school transfers
can be difficult for children
with attachment difficulties.

susssuuﬂ
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IF YOU WORK WITH LOOKED
AFTER CHILDREN IT IS
IMPORTANT YOU:

® Remember that there is no typical looked-after child. It
is important to understand that children in care often feel
they have lost their identity. They feel labelled as a
looked-after child in everything they do

@ Develop strong partnerships with the carers, making
contact for positives as well as concerns

@ Are aware of difficult topics such as birthdays and
Christmas, or celebrating Mother or Father’s Day. Where
appropriate the child should be given the chance to go
and do another activity

® Understand the impact being in care has on a child or
young person

@ Give children and young people voice and influence
@ Support the child's emotional needs

@ Help young people identify and strengthen their
support networks

® Remain child-focused
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Josh often got into trouble at his old school for

ngry, this has got worse since his

@ Are aware of the possibility of stigma and labelling and
act if necessary. |

houting and getting a : - ‘
gsrandfa?her passed away. He finds mal.e:’tﬁ ’{i‘z;r;:(l)so ;1:,,;:1‘, -
1 discuss wi e
The social worker and carers fhe e
] . s work at home. They agree thatJ .

- l{lterVe’ilttelzqnisnto school that reminds him of his grandzd K ey poin is l-lé‘;i;e:e(iltsz ((i)?i,z::ﬁiiy

ring an . ided to help Josh. Make sure to take a

may help. Bereavement supportis provide o sense of e

consistent approach.
Statistically, looked-after
children are more likely to

be excluded compared to
their peers. Any emerging
concerns should be addressed
to the DT.

Looked-after children
can also experience a conflict
of loyalty between their
carer and their birth family.

personal history. Life story
work should be an ongoing
process, undertaken in a
sensitive way. TP
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If'we think about Josh, we need to consider:
* What are Josh’s needs?

Josh experf'enced abuse and loss so may have attachment
Issues as well as experience trauma
* What support would help Josh in school?

Dawn

Jotham is
Safeguarding
& Pastoral
Care Expert
at Tes, and
helped develop

Josh would benefit fro
. m a key worker who
his needs and can be his advocate understands

Relationships with the carers and an

within in school.

should y agency involvement . .
i nb:hwell Structured and regular communication. All the LAC training course with
e school are trauma and attachment informed The Children’s Society.
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THE BIG PICTURE:
BEYOND PHONICS

Reading development requires more than phonics. Here's what else to include...
SUE COWLEY

he question of how
we learn to read
fascinates both
teachers and policy
makers. Teaching children
to read is vital to ensure they
can access the curriculum,
and becoming literate allows
children to participate fully in
society, with poor literacy skills
closely linked to social issues
like unemployment and poor
mental health.

Over the past two decades,
there has been an increased
focus on finding the ‘best way’
to support this process. But as
focus and investment from the
DfE slants ever more towards
decoding, is it time to ask if the
balance has tipped too far?

The ‘subject’

of phonics

When I pointed out on Twitter
that “phonics’ gets talked about
like it’s a subject in its own
right, rather than a method

for learning to read,” I got a
strong reaction. For example, a
parent whose child got “phonics
interventions even after he
learnt to read perfectly well”

[sic], claims that phonics felt like
it had become a “cult”.

Certainly, there is a heavy
focus from the DfE on systematic
sustained phonics (SSP),
alongside ever tighter controls
on how the method is applied.

something different. With Gibb
sending out letters to schools
that achieved a 100% pass rate’,
the check became a closely
monitored data point.

Ofsted’s Bold Beginnings
report added to the pressure to

“As focus and investment
from the DfE slants ever
more towards decoding, has
the balance tipped too far?”

This could lead to teachers
focusing more on decoding

than on comprehension. Ofsted
‘deep dives’ into reading, and

an insistence that children start
phonics from the first week in
Reception, have caused concern.

Phonics check

In 2012, then-Schools Minister
Nick Gibb MP introduced a
statutory Phonics Check. The
check was described as a ‘light
touch’ diagnostic tool to identify
children needing additional
support. It soon transformed into

focus on formal literacy from

the start of Reception. With the
publication of the DfE’s ‘Reading

Framework’ in July 2021,
pressure on teachers to
emphasise phonics
comes from
every angle.

InaHouse
of Commons
speech in 2011,
Gibb said that SSP
would “eradicate
illiteracy”. A decade
later, shortly after

support for early language
development, skilled teaching of
comprehension strategies, and
afocus on developing a love of
reading, are equally important in
learning to read.

The DfE’s Reading
Framework acknowledges that
‘word reading and language
comprehension require different
sorts of teaching’. It further notes
that language comprehension
and composition are developed
by talking, listening to and talking
about stories, and by learning
poetry and songs’.

+Q>+

becoming Education
Secretary, Nadhim
Zahawi told the Py
| Conservative
RESOURCES Party Conference
@ The Center on the Developing Child, Harvard 3bout h'1s plansto
University — Serve and Return tackle innumeracy
tinyurl.com/tp-serveandreturn and illiteracy”™.
Apparently, despite
® The National Literacy Trust — Words matter: millions of pounds
the role of literacy in combatting social exclusion spent on phonics
tinyurl.com/tp-wordsmatter programmes and
testing, and Gibb’s
® Open University — Reading for Pleasure website laser-like focus on SSP, it i
L has still not worked.

@ The Reading Framework, DfE publication . .
tinyurl.com/tp-ReadingFramework The bigger picture

As research shows, phonics
is not enough. In fact,

]
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Early language
development

Serve and return
conversations lie at the heart
of language development in
young children. The term
refers to warm interactions
between an adult and child,
where the adult listens
carefully, responding to and
building on what the child says.
Like a game of verbal tennis
between teacher and pupil,
these interactions are hugely
powerful in supporting early
brain development.

The Center on the
Developing Child at Harvard
offers an excellent explanation
of what ‘serve and return’ is
and why it matters so much.
Their website has a series of
videos showing the process in
action, suitable for parents and
carers as well as teachers.

Talking, writing,
reading

Reading is inextricably linked
with talking and writing,
Activities where children make
sense of what they read by
reframing and retelling stories,
support comprehension a

nd an understanding of
language structures.

Pie Corbett’s ‘Talk for
Writing’ approach is very
popular in early years settings
and primaries. The approach
involves deconstructing and
reconstructing stories, picking
them apart to identify plot
and features, then imitating
and innovating by changing
key elements.

Even the youngest children
can participate in storymaking
activities — a reminder that
reading does not start with SSP
in Reception. The work done
by early years practitioners
on developing children’s
phonological awareness, their
vocabulary and expressive

language, and their
knowledge of how
books ‘work’, is all
crucial in
learning
toread.

FEATURES READING

| WELL-ROUNDED READING TIPS

@ Ensure that new vocabulary is embedded for children,
by using it in different contexts

@ Support language development by ensuring you talk
with children, as well as to them

@ Parental support is vital — run workshops for parents to
teach key ideas and strategies

® Encourage children to articulate ideas verbally, before

writing them

@ Do lots of ‘thinking out loud’ to show children how you
can structure and construct ideas in your head like

a writer

® Encourage children to monitor their own progress,
think and talk about what they find difficult, and set
themselves targets (metacognition)

@ Share information with children about what to read

next, giving them ideas for ‘if you liked this, you should

like this too’.

Reading
comprehension
strategies

‘When working with readers
who struggle to understand
what they read, it is vital for
teachers to identify the source
of the problem. Is it about a
struggle to decode, or is the issue
vocabulary and understanding
of language structures?

By supporting children to
learn vocabulary, using lots
of oral language approaches,
teachers can support the
development of reading
comprehension. To help
children conceptualise ‘reading’
in its widest sense, use graphics
to draw children’s attention
to specific features, actively
engaging them with different
media and genres (including
digital technologies).

The role of
questioning
Questioning plays a central role
in learning to read and write,
with peer and self-questioning
as well as teacher questioning
playing their part. The way
that teachers use questions
supports children to develop
their own strategies.
Encourage children
to predict, to clarify, to
summarise and to activate
prior knowledge while they
are reading and writing.

|

Open-ended questions are
useful for supporting children
to think laterally and make
inferences - ‘I wonder what

is happening here?’ is a great
opener for talking about books.

Reading for pleasure
Supporting children to read for
pleasure is absolutely central to
developing reading, because it
means they are far more likely to
read outside of school. Create rich,
social environments for reading,
encouraging children to share
recommendations for books that
their peers will love too.

Collaborative activities such
as shared reading or talking about
books can promote a sense of the
joy of reading within the peer
group. And of course, reading
aloud to children is one of the
very best ways to engage them
and support a growing love of
reading. Bringing stories to life is a
vital part of the teacher’s toolkit -
indeed, it is as much a part of their
toolkit as knowledge of how to
teach phonics. TP

to run her local

'- 4

setting for the past decade. For
more information visit
suecowley.co.uk

Sue Cowley is an
author, teacher
trainer and early
years teacher.
She has helped
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BRING HISTORY
TO LIFE WITH
YOUR CLASS

Follow in the footsteps of Kings

and Queens, learn about artefacts,
meet characters from the past
and much more.

ENGLISH HERITAGE

EDUCATION

i\

Bring your classroom outdoors and stand in the Book a FREE self-led visit or a hands-on expert-led
places where history happened. Inspire your students  Discovery Visit for just £100 per class per session.
and create lasting memories and experiences. From ENQUIRE NOW:

the Stone Age to the Cold War, discover any of our ¥ 0370 333 0606

400 properties that can help you cover multiple time bookeducation@english-heritage.org.uk
periods, themes and key stages. LY english-heritage.org.uk/learn/school-visits
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FEATURES PEDAGOGY

CONQUER CORE SUBJECTS

Megan Mansworth explains how dialogic methods can improve progress

in primary English, maths and science

n the classroom, we often do not
place enough importance on talk.
Barbara Bleiman argues that
dialogue is ‘as complicated
as writing’ (2021) but whilst we
frequently recognise the
importance of writing in o
different contexts in school,
we often neglect consideration
of the different contexts of talk
and the value of talk for
learning, Sinclair and
Coulthard’s seminal work in
classroom discourse analysis (1975)
indicated that much classroom
dialogue revolved around an initia-
tion-response-feedback pattern where
the teacher asks a question(initiating an
exchange), the student responds, and
then the teacher provides feedback, as
in ‘yes’ or ‘not quite’.

There are instances when the use of
this pattern makes sense, such as when
recapping information or in retrieval
practice, but at other times it can mean
that we do not enable students to fully
develop their ideas. The extensive research
of Robin Alexander has indicated that this
questioning pattern can lead to closed,
one-word answers, acting as a ‘cognitive-
ly-restricting ritual’ (Alexander, 2006:14)
if it is embedded in classroom practice.

Language, as well as representing
our thoughts, helps us to construct ideas
(Alexander, 2008:92) and ‘talk mediates
the cognitive and cultural spaces between
adult and child, among children themselves,
between teacher and learner, between
society and the individual’ (Alexander,
2008:9). Alexander’s research is supported
by that of Neil Mercer who argues that
talk can provide a means of collective
reasoning (2019). In other words, through
making room for extended and structured
dialogue in the classroom, we can more
easily bridge the gap between the learner
and what is to be learned, as well as giving
students opportunities to think deeply and
in extended ways around a topic.

According to the Education Endowment
Foundation, dialogic methods seek to
enable students to ‘reason, discuss, argue
and explain rather than merely respond’
and to develop ‘higher order thinking

and articulacy’
(EEF, 2020). Their
recent review of dialogic teaching
found that primary school pupils taught
using dialogic methods made on average
two months additional progress in English,
maths and science, compared to control

groups. With dialogic learning, we can seek to

have more extended, developed discussions
around a particular topic, perhaps by asking
amore challenging, conceptually difficult
question and then providing students with
support to develop detailed verbal responses.

Such structured dialogue can take place
on a whole class basis, in pairs, or in small

groups.‘Group work’ is sometimes denigrated

as a tool of pedagogy in the ‘knowledge-rich’
classroom. At the time of writing, I have
just read the knowledge-rich curriculum
statement of an academy trust (to remain
anonymous here) which discourages

group work in favour of a narrow range of
other methods that it now states are more
‘research-based’. Group work can be done
badly -like any pedagogical method. Often,
‘sroup work gone wrong’ might involve
minimal framing from the teacher, leading to

students’ conversations veering off-topic. But

any pedagogical method can be implemented
badly and if we resist all forms of group
work simply because this can be practised
poorly, we risk abandoning a highly useful
opportunity for developing critical thought.
To counter the potential for group
discussion to be ineffective, we can provide
students with rules or a clear structure for

)
g M

classroom talk. Critical, ‘ e w
exploratory discussion

can be difficult so providing a

framework for students can ‘represent a kind
of freedom’ (Mercer et al, 2004:375) rather
than a constraint, providing them with the
tools to converse deeply around a topic.
When facilitating effective peer or classroom
discussion, we might provide phrases such as:

¢ One criticism of your viewpoint
could be...

¢ Tagreethat... however...

e Iwould develop this point further by...

e The aspect of your argument I most agree
with is...

¢ The point I agreed with the least was...

¢ Some people might agree that... but ....

It can also be useful to provide students
with opportunities to develop their ideas
or arguments individually before sharing
their ideas with the group, or to reflect on
aresource before the discussion, in order
to ensure confidence in participation.
Well-planned talk can be eminently
knowledge-rich, and helps us move away
from an IRF pattern and towards a richer
level of discourse. TP

Megan Mansworth is
an experienced teacher
and leader. This article
can be found in her new
book, Teach to the Top:
| Aiming High for Every
Learner (£15, John Catt
Educational).
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FREE STABILO Pen Licences
tor your school!

Reward your handwriting stars with a
FREE full colour print A4 Pen Licence
certificate. Also includes a 10%
discount code to be used against a
purchase of an STABILO EASYoriginal
handwriting pen in store.

Follow us on:

o.'@STABILOUK Q@STABILOUK [‘@STABILOUK
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The process is simple...

Register for your FREE Pen Licences at:

www.stabilo.com/uk/pen-licence

It will take you less than 5 minutes and we'll send
them directly to your school for FREE!

STABILO is dedicated to improving the handwriting
of children in the UK, with our range of
ergonomically designed pencils and pens.

*In UK user trials 95% of teachers approved the use of EASYgraph pencils and EASYoriginal pens in their schools.
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Tried and tested approaches to
improving behaviour
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Room for
IMPROVEMENT (

Thereis alot of educational research
around, but how can you figure out
where to look and what to ask?

DR JULIAN GRENIER

vividly remember the first

time I went to a conference

about using research in

the classroom. It was the
early 2000s. The conference was
in a huge, grand hall in Islington
with around 500 people. There
were stalls with piles of books and
leaflets about brain science. After a
frankly dizzying set of PowerPoint
slides and videos showing how
synapses fire in brains and make
connections, we were all told
to stand up. “Right,” said the
charismatic course leader. “We're
going to activate your brains now.

innovations. So, you feel under
pressure to keep up and try out

the latest thing you’ve seen online,
or heard about from the school

up the road. As a school leader, I
get at least 50 emails a week from
companies and private educational
consultants. They are all trying

to sell me their latest products or
services. I ignore them.

I am not suggesting that you
should just stick to your old
ways. There is always room for
improvement in every classroom.
But before you try anything new
out, here are a few tips.

“Everything works somewhere,
and nothing works everywhere”

First, you have to hydrate your
brain. That’s why we’ve given
everyone a bottle of water.”

After a quick swig, we had
to follow him making a slightly
strange set of movements.

We rubbed our stomachs, did
something to ‘activate the brain
button’, and so on.

We were being trained to
follow a research-informed
primary programme called ‘Brain
Gym’. It was an impressive,
entertaining and enjoyable day of
training, with one flaw. It turns
out that Brain Gym was nonsense.
It had never been rigorously
evaluated. The science behind it
was, at best, dubious.

Brain Gym has been debunked,
but similar fads continue to get
attention in schools. There is
always a lot of noise about the latest

What’s your

problem?

Firstly, think hard about the
problems you are facing in your
classroom. It is all too easy to get
sucked into trying out a solution
to a problem you don’t have. For
example, it might be important
to think about the barriers to
learning that some of your pupils
face. If every year there is a group
of pupils who don’t progress well
in their reading, then that’s your
problem. You probably do not
need a whole new approach to
teaching English that will take
up a huge amount of time and
energy to put into practice. You
might need a well-evidenced
intervention that you or your TA
can be trained to deliver to help
a small group of pupils catch up
with the rest.

)



Demand evidence
Next, you might spend some time
exploring the evidence about
catch-up reading programmes.
You can safely ignore much of the
‘research’ that people try to sell
you, or that gets liked and shared
on social media. We should have a
high bar for ‘evidence’ in education.
Our pupils’ life chances depend on
the education we give them. So you
should think about evidence like a
doctor would. That means asking
some questions. How robust is the
research behind the approach? Has
it been tried in several schools, at
least some of which are similar to
your own? Was there a comparison
group of pupils who did not get

the new approach? Was there a
significant difference in outcomes
between the two groups?

Even when the evidence
looks strong, you should remain
cautious. You might consider
the ‘costs’ of the new approach.
How much training will be
involved? Will you need to buy
new equipment? How much
of your time will be spent in
extra planning or assessment
work? Teachers are always
hard-pressed. If you have to

spend more time doing new
things, then you will have
less time and energy for
other things. But, the things
you stop doing may be even
more important for your
pupils’ progress than the new
approach you are bringing in.

Be practical
My final note of caution is that
you should make sure there is
enough help for you to put the
new approach into action. It is
hard to manage change well.
I am sure almost everyone
reading this has experienced
some big, shiny new approach
that launched with a bang in
September, only to fizzle out
slowly during the long, dark days
of January and February. A year
later and it’s forgotten. I have
made this mistake countless
times as a school leader.

T am not against change.
I am merely cautious about
checking everything out before
making big commitments
of time, money and teacher
energy. Before you go into the
woods of educational research,
get the best guide you can.

CPD & RESEARCH SPECIAL

| WHERE TO FIND RELIABLE
ESEARCH

® The Education Endowment Foundation (EEF)
reviews a huge amount of research and distils
it into its Teaching and Learning Toolkit that
looks at a wide a range of approaches. It tells
you how reliable the research is, and how
costly it will be to put the evidence into action.
The EEF’s researchers review thousands of
research projects and academic papers to
create their summaries. See tinyurl.com/
tp-EEFresearch

® The Chartered College of Teaching has many
excellent resources and training programmes
for its members. See
tinyurl.com/tp-Chartered

@ The EEF funds Research Schools across
England, which can help you to put different
approaches into action. Find your nearest
Research School at
tinyurl.com/tp-ResearchSchool

@ If you are not in the position to drive
whole-school change, then the EEF’s Guidance
Reports contain many practical ideas.

See them at tinyurl.com/tp-EEFguidance

Talk it out

School culture is also
important. We should be
talking about things that
go wrong in our classes, so
we can learn from them,
rather than trying to cover
things up. Our schools
need to have a ‘growth
environment’ so we can
get better at putting the
evidence into action over
the course of our careers.
It is heartening to see

that the new Early Career
Framework has a strong
focus on evidence-informed
practice. By giving new
teachers a two-year period
to consolidate and develop
their professional skills
and knowledge, it allows
for deeper thinking about

evidence-informed practice.

Teaching will never be
an entirely research-based
profession. We should not
seek programmes with
manuals to follow dutifully,
even if they are based on
research. Great teaching is
all about a set of complex
professional skills. You

need to know your pupils
and their families. You
need to develop the right
relationships. You need to
have an instinct for when
something is going wrong,
or for when pupils might
need more help than you
expected. Schools are
complex, messy places.
That’s why Professor Dylan
Wiliam famously stated that
we should stop looking for
‘magic bullets’ to solve our
classroom problems. He
argued that ““What works?”
is rarely the right question,
because everything works
somewhere, and nothing
works everywhere. In
education, the right question
is, “Under what conditions
does this work?” TP

Dr Julian
Grenier, is
director of
East London
Research
School and
headteacher
of Sheringham Nursery School
and Children’s Centre.
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ASK THE EXPERT

“Ready for a deep dive?”

Glynis Frater explains how school and curriculum leaders can build a
sequential and knowledge-rich curriculum from Early Years to Y6 and beyond

How clear and coherent is your
rationale for what will be included
in curriculum design?

Curriculum leaders should understand the rationale
and be a part of designing curriculum content linked to
the National Curriculum standards. Choices as to what
essential knowledge and skills will be taught should
reflect the local context and the ambition the school has
for all its pupils. Knowing the answers to challenging
questions is essential and will be enhanced through
focused and well-informed CPD.

What strategies are used to ensure
that the curriculum design or intent is
shared and fully understood by all?

A culture needs to exist where there is a shared
commitment to ensure that the curriculum rationale
(intent) is translated into knowledge progression,
sequencing and prioritising reading and mathematical
fluency. This requires curriculum leaders to have a
profound understanding of a range of curriculum
principles and how school leaders define success.

CPD that steers those with curriculum responsibility
towards articulating the essential curriculum concepts
and principles will deliver high quality outcomes.

How does curriculum mapping
sequence learning and allow pupils
to access deep knowledge?
A deep dive into the choices all curriculum leaders
make will reveal how coherent and well-planned

the curriculum is in terms of depth and breadth.
Subject leaders and their teams need the knowledge,
expertise and practical skill to deliver a sequenced
and progressive high-quality curriculum. Focused
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EXPERT
PROFILE

Name: Glynis Frater
Job title: Director

of Curriculum

and Coaching for
Learning Cultures Ltd

Area of expertise:
Writer, teacher

and expert in
curriculum design
and delivery as well
as a qualified coach

Best part of my job:
Designing and writing
books, materials,
resources and
presentations that
bring CPD to life

training in pedagogy, curriculum and assessment will
provide the language and the tools to create a seamless
sequence of learning.

How is assessment designed to
shape future learning, progression
and achievement?

Assessment requires systems to ascertain the impact
curriculum implementation is having on how pupils
are deepening their knowledge, acquiring a range

of core and thinking skills and making connections
across the wider curriculum. Assessment must be
reliable, consistent and well-informed. Learning
together through high-quality CPD will build cohesion,
accuracy and confidence in the process.

How do senior leaders demonstrate
that all staff have the expertise to
deliver the curriculum intent where
high quality outcomes are assured?

Subject leaders are pivotal in translating curriculum
intent and empowering their teams to deliver high-quality
pedagogy and learning. They need expertise, practical
skills and resources to build exceptional teams. CPD with
Learning Cultures is the start of a journey that will ensure
all staff and their pupils achieve their full potential.

ASK ME ABOUT

CURRICULUM CPD: The most sought-after range of curriculum training
COACHING CPD: A coaching culture delivers change, challenge and

sustainable CPD

LEADERSHIP: Powerful and relevant CPD for all education leaders

W: learningcultures.org
T: 01746 765076 E: glynis@learningcultures.org




PARTNER CONTENT

Expert CPD and research to help you be the best you can be

Skills
knowiedge,
and

confidence

Laser Short Courses
offer flexible,
self-guided bursts
of e-learning

written by industry
professionals.
Courses are
accessible via
computer, mobile,
or tablet, and are -
designed to support

your continuous ‘ (-]

professional

development and fit learning around your schedule.
Subscriptions are also available, giving your learners
unlimited access to all the short courses for a monthly

fee at tremendous value for money. Courses are regularly
reviewed by subject specialists at the awarding organisation
NCFE CACHE to ensure that legislation and best practice is
up-to-date. Visit lasersys.co.uk/short-courses

History at its best!

Want to improve your history provision
using a structured and trusted CPD
framework? Or are you already delivering
rigorous and inspirational history
provision throughout your school that
you want to gain recognition for? Look no
further than the Historical Association
Quality Mark. It's the perfect way not
only to develop, evaluate and gain
acknowledgement for the fantastic
achievements of your staff and pupils,
but it also offers support in preparation
for Ofsted while creating a legacy of
high-quality history at your school for
years to come. Find out more at
history.org.uk/go/tpqm21

RF resources

RE Today works nationally and
internationally to support religious
education in schools. It is committed
to the teaching of the major world
faiths and non-religious worldviews
and providing an accurate and fair
representation of their beliefs, values,
and practices in its teaching materials.
It supports all Key Stages by producing
RE resources and publications such
as REtoday magazine and curriculum
books. It also provides professional
development courses and supports
NATRE to give its members high-quality
RE resources and support. Find out
more at retoday.org.uk

Trauma training

Trauma Informed Schools UK provides
part-time diploma training to ensure
your school truly supports the mental
health and emotional wellbeing of staff
and students. The training empowers
key staff to respond effectively to
children with mild to moderate mental
health problems and also provides
whole-school strategies. You'll receive
a wealth of practical intervention ideas,
informed by 1000+ up-to-date research
studies. During the Covid-19 crisis,
TISUK has delivered training to over
20,000 staff in UK schools. Receive a
free Zoom briefing by visiting
traumainformedschools.co.uk

S S W

Exciting lessons

Kapow Primary’s schemes of work
provide teachers with fresh and
inspiring lessons that ensure pupils’
progression of skills and knowledge in
art and design, design and technology,
computing, languages, music, and
RSE and PSHE throughout KS1 and
2,as well as EYFS for computing and
music. Created by subject specialists,
the schemes of work contain over
800 lessons, explanatory teacher
videos and resources with built-in
CPD that cover the full curriculum and
help specialists and non-specialists
alike deliver exciting lessons with
confidence.

Visit kapowprimary.com

-
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GETTING

TO KNOW YOU

Research shows these approaches to teacher-student relationships are a great
way to manage behaviour issues, says Nikki Cunningham-Smith...

he joy of a double
barrel name right
there, immediate
alter ego. But this
is a tale of Tom, a boy I had
zero relationship with. There
had been so many negative
incidents as I worked with
him as the head of his school,
and he only saw me as the
person that turned up when
things were going drastically
wrong for him. He was in Y2
but had the savvy of a Y10.

I was at a total loss one
day after having spent another
afternoon trying to get him to
follow my instructions and to
stop disrupting the learning of
others, that I decided the only
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that his brother was the most
important person to him in
the world and if he wasn’t at
school he’d be by his side; but
Mrs C-S knew that his brother
wasn’t the best role model so
Tom couldn’t talk to her about
him because she might tell
Tom all the things his brother
did were naughty. Mrs S-C
wouldn’t do that - she liked to
hear the stories of what they
got up to, although sometimes
she did say that she would
have to tell Mrs C-S, but that
was ok because Mrs S-C didn’t
make a big deal about it.

I would meet Tom
at my office, running
ahead to put on
the yellow
jumper and
changing my
hair to the way
Mrs S-C always
wore it.

thing I could do was somehow
start again with him. And that
is how on that cold winter’s
afternoon, my twin Mrs

oy 5
Smith-Cunningham
ay 5
was born.
She asked the o &
questions that I, ay »

Mrs C-S, neglected to.
Mrs S-C knew that his
favourite team
was Liverpool;
Mrs C-S didn’t.
Mrs S-C knew
that he liked

to pretend

that his tea was
hot chocolate, but that he
didn’t really like chocolate;
Mrs C-S didn’t. Mrs S-C knew

All about
relationships

Now, this is not me telling
you that the best behaviour
management strategy to
employ is to split yourself

in half (although that may

be useful) and create a new
character (although that may
be desirable!). I'm telling you
that when considering

the latest research
in primary years
regarding
behaviour,
there is one
recurring




theme that is continually
shoehorning itself into
the narrative. Throughout
many journals, think pieces
and podcasts, no matter
how it’s framed, in order
to foster positive learning
environments, we’re told the
key is relationships.

You may be thinking
that investment in pupil
relationships is not new, and
you’re right, but I will always
shout from the rooftops that
it’s at the heart of making
a difference. With all this
being said, time is so precious
within our spaces, the kind of
example seen in Tom'’s case
isn’t always possible. (That
was an intervention I could
put in place as a non-teaching
head of school.) So where
and how are you going to find
the time to work on those
teacher-student relationship
(TSR) opportunities?

Applying the
research

If we think of a child
creating a barrier to a
teacher delivering content,
we are bound to see
non-compliant classroom
behaviours (NCCB).

Unfortunately, students
with non-compliant
classroom behaviour are at
risk of being socially excluded
from their class. Recently,
classmates’ attitudes have
been identified as the central
indicator of the social
participation of pupils with
non-compliant behaviour.
(Loeper et al 2021).

In short, this means it’s
more likely that these pupils
are going to illicit attention in
negative ways when they can’t
build relationships with peers
due to ‘bad’ behaviour. This
makes sense. If they can get a
response from the teacher —
and, ultimately, the attention
they’re craving - by behaving
badly, they are bound to enter
avicious cycle. These habits
are hard to break, because the

CPD & RESEARCH SPECIAL

positives of gaining attention
outweigh the negatives.

So, what can we do
about it?

Research has also shown
that children engaging in
moderate to vigorous physical
activity (MVPA) benefit in
positive behaviour outcomes
once back in the classroom
(Graham et al 2021).
However, the recommended
time of 60 minutes is not
always available within
the curriculum, despite
evidence supporting the
benefits of regular breaks on
physical, social, emotional,
psychological and cognitive
outcomes. The research
goes on to look at the
benefits of using breaktime
as part of this 60 minutes,
and shows that the correct
equipment and space, but —
most interestingly - adult
intervention, resulted in
more vigorous play.

By using your break
and lunchtime duties to
become involved in pupils’
play, you are creating extra
opportunities to exit that
teacher persona and add
some dimension and depth to

your relationship.

Here are some quick
breaktime ideas for you to
develop your TSR and use
MVPA with all of your pupils,
but particularly with those
who you may be struggling to
find an ‘in’ with:

Learn a dance

The TikTok revolution
means that a lot of our pupils
are constantly moving and
shaking through their days,
so jump on the latest dance
challenge with them.

Old-school games
Anyone for cat’s cradle? Can
you create a bigger version
with skipping ropes? Still
got your pogs at the back of
your parents’ garage? Give
pupils an insight into what
the playground looked like
in your day, and in doing so
remind the children that you
once were just like them.

Embrace new
skills

For example, find Double
Dutch tutorials on YouTube,
figure out how to get the kit
(anice letter written to the
head should do the trick!)
then learn together, and go
through the trials, tribulation
and elations together.

If all else fails...

There is a new show on
TV that has some great
Korean childhood games
that you could teach your
pupils. There may be some
elements of it you might
want to keep out of the
playground, though... TP

Nikki
Cunningham
-Smith is an
assistant
headteacher
and trained
SENCO
developing an outreach strategy
to support the reduction of
permanent exclusions in
Gloucestershire.

www.teachwire.net | 57



How CPD changed

MY VIEW OF
TEACHING

Emma Jane Smith discusses her initial fear of teaching philosophy,
and how a well-designed CPD programme helped her love it

or many people, the

word ‘philosophy’

probably conjures up

images of bearded old
men in ancient Greece, debating
the mysteries of life. This is
certainly how I viewed it when
it was suggested we introduce
Philosophy for Children (P4C)
into our curriculum.

How would we find time
for it? What possible impact
could it have on our pupils in
one of the most deprived areas
of the country? But it did have
an impact. From pupils
treating each other with greater
respect, to their ability to
really think about their
answers across other subjects,
it was clear — even in the early
days - that something special
was happening,

However, the journey that
led us to become the first Gold
Award-winning P4C school in
Merseyside has been one in
which staff have also changed
the way we think and teach,
and it involved a lot of
carefully planned CPD.

Early scepticism

When in 2017 David Harrop

- one of our then assistant

headteachers — announced

he was introducing P4C to

Middlefield, my heart sank.
Timetables were already

congested and this was

something else we were going

to have to fit in. But as teachers

we get on with things and give

it our best. I'm glad we did.
The school signed up

for a training and support
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programme from the P4C
charity SAPERE, delivered

by Julie McCann of School
Improvement Liverpool. Our
first two-day inset consisted of
SAPERE’s Level 1 foundation
training with lots of hands-on
activities, including the chance
to participate in similar P4C
sessions, or enquiries, that we’d
be facilitating. That helped me
get to grips with what it would
be like for the children to take
part in an enquiry, and helped
me to think about the kinds

of thinking skills - critical,
creative, collaborative and
caring thinking - that we were
setting out to develop.

I admit, though, I was
nervous. What would happen
in an actual enquiry in the
classroom? How would the
children respond?

Teacher to

facilitator

We started teaching P4C for

up to one hour a week, from

Nursery to Year 6. One of

the programme’s challenges

is that you don’t teach itin a

conventional sense. You're

more of a facilitator, helping

to guide the discussion - like

Fiona Bruce on Question Time.
This was out of my comfort

zone. I had to adapt my

teaching style, to ‘let go” a little.

But as my confidence grew,

I began to enjoy it. Dialogues

in my classroom included

‘can you have bravery without

fear?’, ‘nature vs nurture’,

and ‘s it right for humans

to interfere with life?’.

sessions, our confidence grew.
She gave us ideas for enquiries
and suggestions about how

to incorporate P4C into

the curriculum. We picked

up techniques to develop

We explored big concepts
such as friendship, fear,
justice, and gender.

But it was not just about
what we discussed, but how
we discussed it. As a group,
we agreed our ground rules.
Everyone had to show respect,
take turns to contribute and
listen, and share ideas.
Julie became a regular
visitor to Middlefield.
Working with her,
in the classroom
and in regular inset




questioning and thinking
skills, and tools to deal with
enquiries that got ‘stuck’ or
took an unexpected turn. We
became skilled in encouraging
children to think beyond their
own experiences, to identify
assumptions and consider
evidence, and to disagree
respectfully and with reasons.

Having an impact

I was genuinely surprised at
how engaged the children
were — and how much I
enjoyed facilitating P4C,
especially listening to the
views of those children usually
less likely to speak up.

CPD & RESEARCH SPECIAL

“I had to adapt my
teaching style, to ‘let go’ a
little. But as my confidence
grew, I began to enjoy it”

I particularly liked how some
EAL or SEN children could
turn a question on its head,
coming at it from a different
perspective and thinking
outside the box. We all
began to spot ripples of
P4C in our own teaching.
It began to crop up in other
subjects; moral questions
in RE; discussing
thoughts,

feelings and actions of
characters in English; and
in maths as part of problem
solving and reasoning.

Supporting
one another
In summer 2018, our assistant
head and I took part in
SAPERE’s Level 2A training
with Julie. This two-day course
focused on developing our
facilitation skills but also on
helping us to support our Level
1-trained colleagues. Level 2A
training focused on enabling us
to take enquiries to another
level with more thought
and discussion required.
During this training,
we explored concept
development exercises
to use as activities
in P4C to broaden
children’s thinking.
Back in school, I
delivered similar
training to staff and
we took part in all
the concept activities
before trying them in
our classrooms with
the children.

With Level 2A
training under
my belt, I
began to take
amore active
role in how P4C
was delivered.
Now we had seen the
difference it was making
to staff and students, we
dedicated ourselves to
achieving SAPERE’s
Gold Award.
In 2019, I took
SAPERE’s Level 2B
course, again with Julie
and which was hosted
at Middlefield. One of

Changed view

the most valuable parts of this
two-day training was the focus
on navigating challenging
issues which might arise
during an enquiry. Along with
other teachers from across
Liverpool, we each devised our
own philosophical enquiries
with Julie as facilitator. She
also taught us how to support
our colleagues with delivery
and how to create a culture of
open dialogue among
teaching staff about P4C to
promote their own CPD.

This all gave me the
confidence to plan an enquiry
on stereotypes, which led to a
dialogue about the language
of discrimination - and
we’ve since seen a decrease
in the number of reported
incidents of homophobic
language in school.

I felt ready, when the
opportunity arose in Spring
2020, to take over as P4C Lead.
T’'ve now organised a number of
whole staff insets. Some were
led by Julie but more recently
T've adopted that role. As part
of our Gold Award submission
and using what I'd learned in
my training so far, I was able
to write our P4C policy (which
is on our school website).

P4C CPD is now timetabled
annually and all new starters
are trained to Level 1, with at
least two staff (one for each
Key Stage) due to complete
their training to 2B by the
end of the academic year.

Our P4C CPDis an
ongoing process. The
continued commitment to
growing and sustaining P4C
through CPD is really valued
by our team, and by new
members of staff. We know
that we have a long-term
commitment to remaining a
P4C school and we can plan for
progress, while deepening our
skills and knowledge. TP

Emma Jane
Smith is P4C
lead at the
Middlefield
Primary
School in
Liverpool.
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RESEARCH - HELP
OR HINDRANCE?

Gordon Reid shares his top tips on choosing the right edtech

ack in March 2020, educators
were faced with a level of
disruption to classroom teaching
that no one was
fully prepared for.
Overnight, new
methods of teaching
and learning were
brought in to help
combat the new
challenges we
had to face, with
lessons delivered
from our kitchens,
children taught from
home with support from
their siblings and parents, and
our ability to adapt and react
quickly and efficiently put to the test. It
became immediately clear that technology
had to be how we were going to make the
new remote normal work as best we could.

Many of us were no doubt already
familiar with various edtech solutions
as they were becoming more and more
embedded in our classrooms and daily
teaching plans. And we might have also
noticed just how much opinion was
beginning to surface on how beneficial the
right solution could be for schools. A report
from the Westminster think-tank, Reform
back in 2018, championed its potential
to ‘improve outcomes of every pupil...
particularly those from disadvantaged
backgrounds.” While the potential for edtech
became more apparent to — in the words
of Brookings researchers — particularly
reward ‘disadvantaged or underserved
communities as a unifying force that
encourages collaboration.’

With so much research and opinion out
there, it was and still is hard to navigate what
to take on board and what to ignore. What
might spark a great conversation in your
next departmental meeting and what might
go down like a lead balloon? There’s alot of
research out there, particularly surrounding
edtech, and it’s only increasing, with the
recent pandemic sparking the launch of
numerous studies on the loss of learning and
how technology can support recovery.
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solution for your school

So how do you sift through the reports
and guidance to get to what’s sound, useful
and relevant to you? Especially when you’re
already bombarded with information
overload at school and at home? Here’s a
few of my top tips for engaging with edtech
research to get you started:

© Go broad. You want to start, as you
would with anything these days, by
searching online. You’ll encounter
avariety of results from academic

sources, news media outlets, books,

small think-tanks, blogs and charitable
organisations. You’ll uncover results from
all across the globe, and that’s OK. Edtech
solutions are often distributed globally, and
trends and insights uncovered in research
studies often have a wider relevance than
they may have previously.

© Take note of the details. There are three
key factors I always look for when I come
across research: The authors, the dates the
research was conducted and published, and
the sample size where applicable. Are they
experts in their field? Is it recent enough
to be relevant? Are the findings based on
enough respondents?

® Save your favourites. After looking
through your search results, have alook on
Twitter and LinkedIn, too — both are great

places to find articles
and thought-pieces on
edtech. Your friends
and colleagues may
share things that they’ve
come across; you
might hear something
mentioned at an event;
or you might see
research referenced
on the news - all are
great sources for you
to explore in order to
narrow down what
you want to bookmark
and refer to later.
There’s never any
harm in opening yourselfup to a
variety of perspectives so you can
start to spot what resonates with you.
® Embed into your schedule. We have
such busy days as teachers, it can be
hard to make time to look ahead, to
think about the reasons behind what
we do and why we do it, but if you can,
try and book some time out to refer to
some of the sources you've saved.
There’s every chance you’ll get
derailed and have to cover a colleague’s
class, but if not, you might just stumble
across something that could spark an
idea for your curriculum or change
the course of your planning for
the better.
In the fast-moving landscape that
is edtech, and like anything in education,
it’s so valuable to keep an ear to the
ground for what might be happening
now and what could unfold in the future.
Let the researchers do the work for
you and then sample what you need
so that you can remain aware, implement
change, and look ahead. TP

Gordon Reid

is aprincipal
teacherin

North Lanarkshire
and Co-owner

at G&C Education.
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BRILLIANT IDEAS FOR LITERACY ACROSS THE CURRICULUM

INSIDE THIS SECTION

Children are
never too young
to learn about
Shakespeare's
influence on
language says
Sue Drury...

Aidan Severs
shares his book
topic for Aesop’s
Fables, helping

- pupils understand
inference and
morals

Author/illustrator
Ed Vere, and the
CLPE's Charlotte
Hacking, talk
about the power
of pictures

for literacy

We're delighted

to announce the
winners of the 2021
Teach Primary Book
Awards. Get ready
to find your new
favourite story!

< > >=, »)RECOMMENDED

RESOURCES

BETTER COMPREHENSION

— WITH BEANO! @
Beano has been the nation’s
favourite comic for over 80 years, so why
not invite some of its best-loved characters
into your classroom? Plazoom’s Comic
Comprehension packs link Beano
stories with retrieval, inference and
vocabulary questions, plus a fun writing
activity — try them with a FREE trial at
bit.ly/PlazoomComicComprehension
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Meet the
AUTHOR

Award-winning author .
Rob Biddulph on why the arts

are just as importantas STEM,
and the positive impact of
cross-subject projects

ghteen months ago,

I broke a Guinness
World Record for the
largest ever online art
class when over 45,000

people simultaneously drew a whale
with me. The Prime Minister, Boris
Johnson, awarded me a Point of
Light award, saying “you inspired
the creative spirit of the nation with
millions of families tuning in to your
#DrawWithRob series and spending
special time together honing their
artistic skills. So on behalf of the
whole country, I am delighted to
recognise your service to others.”
This is the same government
that is cutting funding for arts
courses in the UK by 50% across
higher education institutions. And
it’s the same government that
backed an ad campaign suggesting
that dancers should retrain to work
in cyber. I'm sure I'm not the only
“one to notice the discrepancy
0 between their rhetoric
and their actions.
Disclaimer: 'm
not an expert on
education. Far
fromit. ButI
have put
three

[

daughters through the state system
(two of them are still in it). In

our experience, particularly with
our eldest daughter, there was an
unspoken yet quietly insistent
suggestion that all paths should

lead to that holiest of grails, an
academic degree at a Russell Group
university. To be clear, I am not
blaming teachers in any way. As far
as I'm concerned it’s an entirely
legislative issue. Nevertheless, it

can be incredibly demotivating for
students, like my daughters, with a
more artistic bent. At various points,
my girls have been made to feel like
they are also-rans in their own school
which, unsurprisingly, gets my goat.

Dousing the spark

My poor old goat. It’s always getting
got. And the chipping away at arts
funding in schools is one of the
chief culprits. In February 2021, the
Gov.uk website said: “The upshot
(in the increase in STEM subjects
being studied) has been a steady
decline in the number of hours

and staff dedicated to teaching arts
subjects in schools (DfE, 2019) and
areduction in the number of young
people opting for arts subjects at
GCSE and beyond (CLA, 2019).”
What a tragedy. There are so many
children who arrive at school with

a genuine talent in an artistic
discipline, and they are crying out
for someone to light a fire beneath it.
But instead, that spark gets doused.
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The talent is dismissed, and the children
are surreptitiously steered in another
direction before it has a chance to flourish.
It’s infuriating.

Not everyone is cut out to be a STEM
person and operate in an analytical,
academic environment. In fact, I think that
putting all of our eggs into the STEM basket
is an extraordinarily short-sighted thing to
do, particularly in this age of automation.
Surely, it’s the creative jobs that are the least
vulnerable to the relentless march of AL
After all, you can’t get a robot to dance the
perfect Argentine Tango or paint Guernica.

The kernel at the heart of the whole
STEM vs The Arts problem is, I believe,
people’s inclination to separate the two. For
some reason, we have started to believe the
notion that science and art are mutually
exclusive, which, of course, they’re not. In
fact, they’re mutually dependent. In order
for them to be fully functional they need to
operate together and support one another.

Science and creativity
In 1878, the first-ever winner of the Nobel
prize in Chemistry, Jacobus Henricus
Van 't Hoff, put forward the idea that
scientific imagination correlates with
creativity outside of science. ‘Anyone can
make rote observations,” he said, ‘but it
takes leaps of imagination to come up with
hypotheses and the experiments to test
them.” Indeed, many of the best-known
scientists throughout history had artistic
inclinations. Newton was a painter, Galileo
was a poet, and, according to one study,
nearly all Nobel laureates in the sciences
practice some form of art as adults.
Leonardo da Vinci, a man who was
pretty decent with a paintbrush but also
knew a thing or two about engineering,
agrees. He advised us to “Study the science

i

of art. Study the art of science”. Another
rather bright chap, Albert Einstein, also
chips in. “The greatest scientists are always
artists as well”. When big brains like theirs
seem so certain about it, I for one think we
should listen.

The fact that this kind of historical
precedent exists gives me hope that,
in the future, we might include art in
STEM - making it STEAM. Hopefully this
movement, which has already gained some
traction, will come to fruition sooner rather
than later. It’s certainly been a long time
coming. Whichever way you cut it, the fusion
between art and science is a very real thing,
and I believe that the government has a
responsibility to impart that information to
our kids via the education system. So many
career paths involve a combination of logical
and creative skills: architects, product
designers, marketers, software developers,
advertisers, therapists, researchers, you
name it - a combination of STEM and arts
can only benefit, or even be integral to, a
multitude of career options.

Full STEAM ahead

In practice, schools employing
cross-subject projects are already seeing
amazing results, including an increase in
attendance and higher grades across the
board. Bridgemary School in Hampshire,
for example, has now employed a Director
of STEAM, and as a result they have
noticed an upshot of loans from the library
and a decrease in behavioural referrals.
Dame Nancy Rothwell, chair of the
Russell Group of universities, speaking at
the Times Higher Education University
Impact Forum in 2021 said, ‘Thad a
fascinating conversation with someone
who runs a big gaming company. He asked
about our graduates. I said: ‘Presumably,

"TEACH READING & WRITING
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you want our computer science graduates.’
He said: ‘No, I want your experts in drama,
creative writing, history, global cultures

- creative people. We can do all the rest.’

I wish my eldest daughter’s school had
known this.

Look, this argument is not new, but it’s
one that I hope can inspire the government
in the years to come. And it was one of
the motivators that inspired me to write
my debut fiction novel, Peanut Jones and
the Illustrated City, in which the artistic
protagonist is forced into a STEM-focused
school by her accountant mother. One
of Peanut’s companions, Rockwell, has
strengths that lie in these logic-based
subjects, though the underlying theme of
the story is, as you can probably guess, that
it’s their combined knowledge and passion
for these disciplines that is required to solve
problems. It takes the two of them working
in tandem to realise that one doesn’t
function particularly well without the other.

All this being said, the truth is that I
didn’t set out for my book to be a polemic
about the government’s defunding of the
arts. But if, through this story, I can wave
aflag to let people know that they matter,
that they’re as important as the STEM
subjects, and that they’re here to stay, then
T'll happily do that. I do have hope that
the careers officers of the future will feel
able to advise their charges to follow their
hearts and nurture their talents, whatever
they may be. And, as I say in my book, once
you choose hope, everything is possible. TP

Rob’s latest book,

Peanut Jones and the
Tlustrated City (£12.99
HB, Macmillan Children’s
Books), is out now.

L0F BIDDULEH
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WHERE THERE'S A
WILL: HOW TO TEACH
SHAKESPEARE IN KS2

Can primary school children really make sense of the Bard? Absolutely,

S2 be or not to be? That’s not
really the question — because
actually, if you are wondering
when a student should first
learn about Shakespeare, the answer is
that there is no definitive lower limit.
Given Will’s fabled inability to spell his
own name consistently, you even
might think that you could get away
with it in KS1, where phonetically
plausible spellings are more
acceptable. However, if you would
rather not cry havoc, it’s probably
best to stick to KS2, especially
UKS2, by which time pupils should
have a broader vocabulary
and a better understanding of
figurative language.

Life and work
Start with some basic facts
about William Shakespeare.
Who was this man that
everyone raves about? Well, he
was an English playwright who was born
in the West Midlands in 1564 and died
in 1616; add his life to any timeline you
have on display in your classroom. And
then dig around with pupils to see what
else you can find out about him.
Not only did he give us some of
the best loved plays in the world ever,
Shakespeare also had a massive impact
on the English language. His vocabulary
was greater than any other writer, and
when he couldn’t put his finger on the

insists Sue Drury...

| THREE GREAT KS2
SHAKESPEARE

RESOURCES TO TRY

Shakespeare’s sonnets analysis and
writing worksheets: bit.ly/
TPPlazoomSonnets

Shakespearean idioms worksheets
and sorting cards: bit.ly/
TPPlazoomldioms

Shakespeare’s amazing insults

worksheets: bit.ly/TPPlazoomInsults |

right word or phrase, he would just make
one up. Many of his sayings are still very
much in use today - you can have great

Shakespeare’s sonnets
Alongside a whole heap of plays,
Shakespeare also wrote 154 sonnets

fun hunting for examples with your
class (see how many you
can spot on this page,
too). What’s more, his
works have influenced
musicians from Leonard
Bernstein to the Dire
Straits to Taylor Swift.
There, that’ll make
them sit up and

take notice.
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- 14-lined poems with ten
syllables per line. As well as
being an important part of his
output, these are also a great
way to introduce pupils to his
writing in shorter bursts (see
the panel for resource ideas).
Short, snappy phrases that
perfectly express a great deal
with very few words were one

of Shakespeare’s trademarks.

These idioms were so enduring

that we use many of them today,
mostly without realising who first
coined them; ‘lie low’, ‘good riddance’
and ‘green-eyed monster’ are just

a few classic examples; could you
collect more, and create a class display?

All the world’s a stage
Now, no one wants to encourage
anyone to be mean. But you have
to admit, Shakespeare really did
relish a good insult. Sometimes
vicious, sometimes weird, they
were invariably interesting and
very often pretty funny. So, if
you want to get your poisonous
bunch-backed toads and
bolting-hutches of beastliness a
good workout for their clay brains, a
lesson on Shakespearean insults is
bound to go down well, both in terms
of stretching inference skills as pupils
try and work out what particular
epithets might have meant — and firing
imaginations as they come up with their
own versions.

Finally, if you're feeling really
bold, you could always try staging a
child-friendly version of a Shakespeare
play as your end of year production
- or even taking part in the fantastic
Shakespeare Schools Festival,
organised every year by the charity
Coram SSF (shakespeareschools.org).

Hey nonny-nonny! In one fell
swoop, that’s a lot of bardish ideas
with which to shake up your classroom.
And if you’ve been able to spot all the
Shakespeare quotes in this piece... then
all’s well that ends well. TP

Sue Drury s literacy
lead at Plazoom, the expert

-~y

literacy resources website.

“\" Find more advice at
; N\ plazoom.com/blog
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LKS2

Published by Orchard
Books, 2014

Orchard’s
Ae<o ///s Fables

Help pupils grasp the concept of inference, and what a moral
IS, using these beautiful recreations of classic fables...

AIDAN SEVERS

esop’s fables are classics
- and deservedly so.
They’ve been a staple of
English teaching in
primary schools for many a year
now and they’re set to stick around
for a while longer. And what better
than a collection of the stories
retold by renowned children’s
author Michael Morpurgo and

prolific illustrator Emma
Chichester Clark?

This beautiful edition provides
thoughtful yet concise versions of
fables such as The Hare and the
Tortoise, The Goose that Laid the
Golden Egg, and The Lion and
the Mouse, as well as many other
lesser-known tales. Over almost 100
pages and 20 stories, the fables are

told through a captivating interplay
between text and image.

Aesop’s fables are a great way to
promote discussion about a range
of topics but that’s not all that these
famous fables have to offer. Ideal
for lower KS2 classes but certainly
adaptable for both older and younger
children, this book is perfect for your

English lessons. e
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Sharing and talking
about the book

With each story spanning just a handful
of pages, it is of course best to take one at
atime, reading each from start to finish in
one sitting.

Before you read, share a summary
of the story without mentioning the
moral. If you think there will be any
words or ideas that the children might
not understand, spend some time
pre-teaching these before you get
into the story. As you read, try to keep
interruptions to a minimum: don’t ask
questions, just let the children get into
the story.

Once read, discuss the details of the
story, asking simple retrieval questions
to ensure that the children know and
understand the main points of the plot
and that they can identify cause and
effect of the events. Summarise the story
once more and then talk about what
the story teaches its reader. Explain to
children that this can be called a moral.

Children will love to hear the same
stories over again too, so don’t hesitate
to re-read them - these fables are ideal
for retelling and acting out too, so the
more familiar children are with the
plot, the better.

The animals featured in the story
are a well-known cast of characters - it
wouldn’t be too hard to build a small
collection of soft toys and puppets to
represent the creatures, which could then
be used in storytelling sessions.

When it comes to discussions, Aesop’s
fables are full of opportunities for talking
about moral dilemmas.

Once children understand the
concept of a moral, there are so many
things to talk about:

¢ What do you think the moral
of this story is?

Take it further SIS

Once children understand the
concept of a motive — what causes
someone to do something — they
can explore motives in other areas
of the curriculum.

WRITING

When children are writing their own
stories, ask them to think about why a
character does something.
Demonstrate to the children how to

GET YOUR FREE AESOP’S FABLES
RESOURCES FROM (E» HERE:

KS1 Text Types: writing planners
and model texts
tinyurl.com/tp-KS1fables

e Can you think of a time when this
story might have helped you to do
the right thing?

» Have you ever had a similar experience
to the ones the animals in the
fables had?

» How to stories help us to learn
new things?

e Why do you think Aesop wanted to
tell stories with moral messages?

* How does this story teach you to try
and try again until you succeed?

e How does this story teach you to
plan carefully?

» What does this story teach us about
the true meaning of happiness?

e Which is most important: cleverness
or strength?

* Does the author think greediness
is good or bad?

add extra details into the story to show
what motivates the character to carry
out that action.

HISTORY
What motivated the historical characters
they are studying to do what they are

KS2 Text Types: writing
planners and model texts
tinyurl.com/tp-KS2fables

Activities
What’s their motive?
One aspect of reading comprehension
is inference-making. It is something
that some children find difficult to do
and can be hard to teach. It’s helpful
for teachers to know that there are
many different things that we can make
inferences about. If we think about just
the characters in a story, we can make
inferences about how they feel, why
they feel a particular way, why they act
or behave in a certain way, why they say
certain things, why they say or do things
in a certain way (their motives), and
what they think.

While reading a few fables
over a number of weeks, pick one
of the above, and focus on it. Let’s take

lllustrations:
| Emma
Chichester Clark

famous for? Why did Mary Seacole want
to help injured soldiers? Why did
Alexander Bell invent the telephone?
Teachers and children can explore the
historical evidence that helps us to
understand why famous figures did
what they did.
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making inferences about motives
based on actions as an example.

Explain to the children that we can
ask ‘why’ about each of the character’s
actions: why does the character act
in this way? Sometimes the answer is
easy to find (this is simple retrieval)
and sometimes it is more difficult and
we will have to infer an answer using
information in the text and using things
that we already know.

When introducing making inferences
about motives, begin by supporting the
children’s answers by using multiple
choice questions. Model answering these
questions, showing children where the
evidence is in the text and discussing
why the wrong answers are wrong:

Lion only opens one eye. Why

might he have done this?

e Because his other eye didn’t work

¢ Because he only had one eye

e Because he was sleepy and lazy

¢ Because the mouse was running on him

This is the correct answer because
there is no evidence of the first two
and the fourth one doesn’t explain
why he opened one eye and not two.
The third answer is most likely —
children will need to bring their own
experience of just waking up and
finding it difficult to open both eyes.
Discuss the fact that he might also have
opened one eye because his nose is
close to his eyes and it is easier to see
something close if you only open one
eye. For both these correct scenarios
children could act it out to identify
with it.

Model a second question:

Lion waits for a moment before
catching Mouse. Why might
he have done this?

PERSONAL DEVELOPMENT
Children don’t always realise why they
and other children around them do the
things they do. They are not always
metacognitively aware of the more
subconscious thought patterns that lead
to actions. Having explored the motives
of characters in stories, children will be
more able to hold discussions about why
they or their peers did certain things,
allowing better conflict resolution and
improved evaluation of their work.
Having explored morals in Aesop’s

e Because he was still too tired to move
e Because he wants to make sure
that he catches Mouse
e Because he was furious at being woken
* Because the mouse was tiny

This is the correct answer because it
makes sense of the phrase ‘waited his
moment’ in the context of him trying

to catch the mouse, which is the main
point of the sentence. The sentence is
not about Lion being tired (Al); being
furious (A3) might suggest that he would
react quickly (the opposite to what

he does do); and the mouse’s size has
nothing to do with his waiting.

Expand inference skills

Once you have modelled these,
provide the children with some
questions where they are able to
practise the exact same skills in the
exact same format, for example:

Mouse says ‘Ill pay you back one day’.
Why does he say this?

e Because he had loads of money

e Because he didn’t mean to wake Lion

* Because he wanted Lion to let him go

e Because he owed Lion some money

In subsequent lessons, with

other fables, continue to focus on
working out the character’s motives
based on their actions, but scaffold
the questions and answers less.

For example, the above question
could become the following:

Mouse says ‘I’ll pay you back one
day’. Why does he say this?
(With no multiple choice.)

Or

What does mouse say that shows he
wants lion to let him go? (Children

fables, children will also be more able to
discuss morals in other contexts.

PSHCE

Many current issues are often
discussed in the classroom, with
children holding different opinions. You
can now have these discussions with
morals in mind. Children can consider
whether or not the outcomes of
particular news stories are moral or not:
should President Trump’s wall between
the US and Mexico be removed? Should

Loved this?
Try these...

& Stone Soup by Alan Durant and
Dale Blankenaar, Tiny Oowl .
& Mighty Minby Melissa Castrillon,
Alison Green Books .
& Beyond the Fence by Maria
Gulemetova, Child’s Play ‘ o
& The Fate of Fausto by Oliver J effers,
HarperCollins .
& All the Ways to be Smart by Davina
Bell, Scribble B
& Along Came a Different by Tom
McLaughlin, Bloomsbury
& Sam and Dave Dig a Holeby Ma.c
Barnett and Jon Klassen, Candlewick
Press N
& A Squashand A Squeez? by Julia
Donaldson and Axel Scheftler,
MacMillan Children’s Books

have to locate what mouse says and does
in order to support the assertion in the
question that mouse wants to be freed.)
This process can be carried out for
many different kinds of inference, for
example, what happened (where details
are not given explicitly and retrieval
skills can’t be used); why something
happened; where something happened;
when something happened; how
something happened; why something
happened in a certain way; what
was unusual or different about what
happened or how something has
come to be.

Aidan Severs is currently
aprimary deputy head in

an all-through school in
Bradford. In January he will
be working with teachers

having set up Aidan Severs
" Consulting. You can book
him to work with your school and read his
blog articles at aidansevers.com

migrants be allowed to cross the
English Channel?

HISTORY

It's not only current issues that can be
discussed in this way. There are plenty
of moral issues that can be explored in
the most popular primary history units.
Should Britain have helped France and
Belgium leading to the start of World
War 1? Why was the slave trade wrong?
Did the important people of Egypt
deserve such grand burials?
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Pictures help us to both understand and communicate meaning,
but in classrooms where the written word is prioritised, how do we

s awriter who
also draws, I'm
interested in how
we connect with
another person through words
and pictures. How we engage,
how we animate, how we
get an idea to live in another
mind. When I read to children,
I’'m endlessly amazed by
the power of a picture book.
That a character is grippingly
alive for those kids. An inky
drawing of an enormous,
lonely gorilla playing a piano,
transforms into a living
breathing being, deserving
of love. It blows my mind.
Every time.

There is something very
special about that space
in between pictures and
words. A place which asks
your imagination to fill the
gap. Pictures don’t simply
illustrate the words - they
tell their own story, on a
multitude of levels. If we make
time to examine them.

From the moment a child
comes into the world they
are searching for visual clues.
‘We understand complex
expressions and emotions
through drawings from a very
early age, in ways we can’t yet
do with the written word or
spoken language. Trying to
understand if you are friend or
foe, through facial expression
and body language. Pictures
speak this language fluently.
They intimate emotions,
feelings and nuances that
words cannot because of
this sophisticated visual
vocabulary (which we are
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recognise the importance of visual literacy?

ED VERE AND CHARLOTTE HACKING

constantly building). Pictures
are open to interpretation —
there’s nothing concrete to get
right or wrong — which means
they’re open to discussion.
By the time a child
arrives at primary school
they’re able to use this visual
vocabulary creatively when
they ‘read’ pictures and
when they draw, yet we don’t
harness either. Worse still,
most children have given up

“Most children have given up
drawing by the age of nine or
10, believing there’s a right
and wrong way - there isn’'t”

drawing by the age of nine
or 10, believing there’s a
right and wrong way - there
isn’t. In doing so, they lose a
vital form of self-expression
which they don’t have
another outlet for. This is
careless of us, especially in
these times where we’re
supposedly more aware than
ever of emotional wellbeing.
I struggled enormously
with literacy projects
at school; English
comprehension was an
unending nightmare. I just
didn’t get it. Drawing was
another matter. Some children
are academic thinkers —
others, just as bright, think
in other ways; spatially or

visually. We must learn how
to engage them, so they don’t
come to believe, as I did, that
they aren’t worth much.

As an author, I'm struck by
how we ask children to complete
literacy tasks... how sterile it can
be and how far away it is from
how I and many other authors
actually find our ideas as we
write. Rather than writing, many
of us draw to generate our ideas;
to map out the world of our
books, to develop our characters.

In an age where we are
beginning to understand
how important good mental
health is, it feels careless to be
letting the habit of drawing slip
out of our children’s hands.
Neuroscience shows us that the
right hemisphere of the brain
is where it’s all going on as far
as our emotions are concerned.
It’s the site of non-verbal
communication and it also
happens to be the side of the
brain that we use when we are
drawing. ‘The right brain hears
the music, not the words, of
what passes between people’
(Allan Schore).

There is a beautiful
video you may have seen on
the internet; Oliver Sacks’
music and memory project
‘Alive Inside’, which works
with Alzheimer’s sufferers.
The video shows Henry, ina
nursing home for 10 years and
completely inert. Unresponsive
and closed in on himself.
Henry is then given an iPod
containing his favourite music.
Immediately he lights up, his
face assumes expression, his

The Power of Pictures
programme shows how to place
drawing into the writing process.
We (author/illustrators) show
teachers exactly how we draw to
create a terrain in which we can
then write.
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Fig.2

eyes open wide, and he starts
to sing . The effect doesn’t stop
when the headphones come off.
Henry, normally mute, is quite
voluble - he is animated, he has
come to life. ‘Kant called music
the quickening art - and Henry
is being quickened... being
brought to life,” says Sacks. In
avery similar way, pictures

and drawing can reach across
divides. They engage.

Ideas in practice
‘When we read visual texts,

the words only tell one part of
the story. Additional details
about characters, settings,
relationships and story events
are often more richly conveyed
in what the illustrator chooses
to place in the image. Allow
time for children to closely
read illustrations, encouraging
them to look at elements

such as characters’ facial
expressions, body positions,
props, background settings
(or lack of them), choices of
colour, scale and perspective,
and the way our eye is led
across the page. All these
things contribute to a deeper
understanding of what’s

been read. Picturebooks are
designed for readers to stop
and pore over, and go back
and re-read as meanings
unfold. Multiple readings of a
picturebook are a good thing -
at least three times is needed
to begin to unlock the full
meaning,. (See fig.1)

Time for discussion
Picture books are often a

lot more sophisticated than
you'd expect, too. Texts such

“Must | be fioree?™
sabl Lewnand
“Must | chamge?”

“They re wrong!” quscked Marisnne
“And s will b them why ™

as How to Be a Lion have
allowed children to have rich
and nuanced discussions
around complex themes
such as nature and nurture,
difference, masculinity and
self-acceptance. With older
children, their extended life
experiences mean that they
can make connections based
on personal experiences that
they would not have done
when they were younger.
(See fig.2)

Ideas and meaning
In their earliest years,
children use drawing freely

to communicate ideas, but

as they get older it is still
important to allow pupils

to think and represent their
ideas this way. It helps them
to formulate, develop and
extend their thinking, and
create authentic characters,
settings or plot ideas. Author/
illustrator draw-along videos,
such as those on CLPE’s
website, show children how to
create and shape characters
through illustration, and

will give them ideas to build
characters of their own.

(See fig.3) TP

TEACH READING & WRITING

| PICTUREBOOKS TO DEVELOP
VISUAL LITERACY ACROSS THE
PRIMARY YEARS:

Wild by Emily Hughes

Hughes' illustrations communicate
so much more than the text on the
page in this tale of childhood,
nature and nurture. Children will
have rich discussion around the
themes of the book and how these
relate to their own lives.

A Mouse Called Julian
by Joe Todd-Stanton

- % moyst ¥

A charming, humorous and

A CALLED o forting tale sharing h
; comforting tale sharing how
‘ ]ULIAN friendships can be forged when

R\ you least expect them. Rich and
) evocative illustrations draw the
reader in and communicate layers

of meaning beyond the words on

the page.

Grandad'’s Island
by Benji Davies

A sensitive story about the loss of a
loved one, which is moving and N &
uplifting at the same time. The B
illustrations make it unnecessary A
for the words to be explicit about —

what may be reality and what may be imagination.

Croc and Bird
by Alexis Deacon

CROC
BIRD

()

ALEXIS DEACON

A touching, humorous and
emotive story exploring the
true meaning of family.
Deacon’s sophisticated
illustrations allow children to
engage in rich discussions

around the themes of nature and nurture. |

Ed Vere is an award-winning author
and illustrator. Alongside Charlotte
Hacking, learning programmes leader
at the Centre for Literacy in Primary
Education (CLPE), he devised The
Power of Pictures programme, which
Jfocuses on developing children’s
visual literacy skills through reading
picturebooks and incorporating
illustration into the writing

process. Find out more at
tinyurl.com/tp-PowerQfPictures
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Founders4Schools

You can’t be what you
can't see

At F4S, we bridge the gap between education
and the world of work by providing you with
a free, quick and easy tool to connect your
students with business role models through
virtual and in-person events.

Inspire your students and show them what
their future can look like.

Book your event:
www.founders4schools.org.uk . > ",

Founders4Schools is a registered charity in England
and Wales, Charity No. 1162197



Start closing
the word gap

¥ Ensure progress right from the
start with activities from reception
through to Y6

¥ Extend every child’s vocabulary with
144 ambitious tier 2 words - a new
word taught each week

¥ Inspire sophisticated vocabulary
choices with eye-catching word walls

¥ Includes Frayer model templates - MICHELLE GARDINER,
used successfully in classrooms KS2 TEACHER
for decades

Try Word Whoosh for FREE with a 14-day trial!
plazoom.com/word-whoosh
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Validated
by the DfE

‘ A firm foundation Gkt
in phonics

Bug Club Phonics is one of the
Bug C'Pb DfE’'s approved phonics teaching
Phonlcs programmes and aims to help
all children in your school learn to
read by the age of six in a fun and
accessible way.

Whatithel
Wind Ganibo

180 books and eBooks

100% decodable and matched to a proven progression

Meet the requirements for the Ofsted Framework

@

®

®

® 46 new titles added this September
® Inspire a love of reading for pleasure
@

Engaging fiction and non-fiction stories

Find out more at
pearsonprimary.co.uk/bugclubphonics

‘P Pearson



AMAZING BOOKS SURE

BOOKS FOR SCHOOLS
IN ASSOCIATION WITH

TO INSPIRE YOUR CLASS

Discover the best children’s books to share in your classroom — and beyond

he annual Teach Primary Book Awards are always
a glorious celebration of the very best the world
of children’s writing has to offer - and this year
has been no exception. From the arrival of the
first entries, back in June, through the hugely challenging
process of shortlisting, to the final verdicts of our fantastic
judges, it has been, as ever, a journey full of surprises
and delight.

Unlike other literary reward schemes, the Teach
Primary Book Awards don’t just recognise exceptional
writing and beautiful illustration (although these are, of
course, attributes shared by all the shortlisted titles) —
they also take into account factors that are particularly
significant for teachers who are looking for books they can
share with pupils, and use to create and teach outstanding
and unforgettable lessons. To this end, alongside the
words and pictures, our judges also considered such
factors as learning opportunities, points for discussion,
emotional complexity and language play when deciding on
their scores. We are thrilled to be able to share the results
of their assessments with you now; 32 stunning titles that
we know will enhance library shelves, inspire writing,
entice reluctant readers and nourish bookworms. Enjoy!

“I have really enjoyed reading all of the
books. There are certainly titles to support
teaching and learning within the classroom

and I will be passing these on to teachers,
as well as adding them to some of our
recommended lists!”

@w{zéw) Leatv Chin

Educational manager at Tales on Moon Lane

Mw’ﬁﬂwW

KONNIE HUQ (judging our non-fiction category) is
a multitalented television and radio presenter,
screenwriter and children’s author. Her novel
Cookie and the Most Annoying Boy in the World was
shortlisted for last year's Teach Primary Book
Awards.

LIZ FLANAGAN writes for children and young
adults, having been a lifelong reader of children’s
books. Her debut novel Eden Summer was
nominated for the Carnegie Medal.

BROUGH GIRLING co-founder of the Readathon
charity. A qualified teacher, he has written over 30
children’s books, broadcast widely and lectured in
children’s reading from Canada to Cairo. He was
head of the Children's Book Foundation in London
and founding editor of the Young Telegraph.

MEGAN SMITH is a book lover who works

on the Young Readers Programme — the National
Literacy Trust's flagship reading for enjoyment
programme.

LEAH CHIN has been the educational manager at
Tales on Moon Lane, having worked there

for 12 years following several years as a

nursery teacher.

DAN SMITH led three lives growing up: the
day-to-day humdrum of boarding school, finding
adventure in the padi fields of Asia and the jungles
of Brazil, and in a world of his own, making up
stories. He now spends his time writing books for
adults and children.




IN ASSOCIATION WITH

@ Pearson
EECGRITERTA,

Memorable illustration

Read-aloud-ability

Opportunities
for discussion

Encourages language
play and development

This is Crab W,NNER \//

“Gov Lnteractive,
T o i
The reader+v +e¢ an
Wﬁ and active
rww(W@. 17 < huge ﬁm/,

with , brisht,
ibrast e o

Harriet Evans
(Caterpillar Books, Little Tiger Group)

Proof that a printed book can be every
bit as interactive as any screen-based
game, this delightful story encourages
children to join in on every spread —
counting, waggling their fingers, rubbing
the pictures, shaking the pages, and much
more - developing their communication
and fine motor skills. Jacqui Lee’s bold,
bright illustrations are adorable, and
Harriet Evans is a marvellous narrator;
together, they have created something
truly special.

Liz Flanagan

HUW LEWTS JONES & BEN SANDERS Bad Apple’
“72%@&7} love Tt !
The illustrations
are bakic bul suit
the Story ,
and there’ < lotc +v
Talle abon?’

Dan Smith

~SP@TS
-~ D@TS

&
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IN ASSOCIATION WITH

@ pearson BOOKS FOR SCHOOLS

AEY CRITERIA,

Breadth of appeal

Use of illustration

Pacy, engaging story

Learning opportunities

WINNE _

The Wanderer « . o
Peter Van Den Ende , OV )
(Pushkin Children’s Books) wt/@ﬁmf (& I < W
Without a single word, Peter Van Den

Ende uses art to tell an incredible story;

Vwﬂq} teina m%m}
following the journey of alittle paper %ﬁ ﬁs oW fmf ‘

boat through a succession of strange, b : 2 7 Gt - 5 -
wonderful — and occasionally frightening \\ -\ N L) L R ]:‘ l{ = mo&ﬁ M%MW% %
o R VAN YEN ENDE : W Yém% w

ETER DEN
wovAs @.D‘b«/)(/‘&
Iy

- scenes. Dreamlike (perhaps
nightmarish in places) and haunting, this
is abook that children and adults alike % e
will come back to time and time again, SR : . erer o
finding new details and adding layers ' g 2 8. Brough Girling
to the narrative with every read. It’s an
extraordinary work, surely destined

to become a classic, and a profoundly
exciting prospect for any teacher.

Pizazz vs the New Kid
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IN ASSOCIATION WITH

@ Pearson

HELCRITERI,

Originality

Compelling plot

Emotional depth
Something to think about?

“Very 'un:vm:, t?.:::::.r‘;:jy truthful W, N N E R \//
Jacqueline Wilson
The BOY e
The Boy Who Mad fnbirg Stovy
WHO MADE Eveegry(())i,le La?lgha ) Wwoommﬂ WM’S%
EVE Ryo N E Helen Rutter (Scholastic) Wit adovrat (o
Funny, tender, and full of the kind of emiv ar$ é& C}WM" / <

perceptive observation that can only come

L AU G H from lived experience, Helen Rutter’s debut -/ MM -V-(L/./ 7
novel is a triumph. The protagonist, Billy
Plimpton, is an eleven-year-old boy with Liz Flanagan

“Amazing dreams of becoming a stand-up comedian
Noel Fielding kg - but if he’s going to achieve his ambition,
o he’ll have to overcome multiple obstacles,
He i en including a school bully... and a stammer.
This is a book for any child struggling to find
R u tter their voice, and a celebration of what it means
to be proud of exactly who you are.

st - The Life and Time of
FELIFE . Lonny Quicke

\\|D ‘ ] \"]( ..f,»

RUM AYSA
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IN ASSOCIATION WITH

@ Pearson

BOOKS FOR SCHOOLS

Quality of information

Presentation

Is the writing entertaining and
age-appropriate?

Will it provoke further
curiosity?

How to be an Art Rebel
Ben Street (Thames & Hudson)

“Art can make us think about scary
things like death, and what it feels like to
be happy. It can tell us stories, challenge
our ideas, and make us feel understood.”
So says the edgy, feline narrator of this
irreverent yet hugely informative book;

a fantastic introduction to the art world
for children that never lectures, but
rather, empowers young readers with the
knowledge and understanding they need
to form their own opinions - and express
them with confidence.
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Group Hug

by Jean Reidy, ill.
Joey Chou

(£7.99, Scallywag Press)

Eg i
a !']._||_||..r
-

The Rapping Princess

by Hannah Lee and Allen
Fatimaharan

(£6.99, Faber)

The Stardust That
Made Us

by Colin Stuart, ill. Ximo Abadia
(£16.99 HB, Big Picture Press)

This sweet picturebook of a host of
animal friends - slug, beetle, mouse,
bear, et al - as they comfort one

another through tricky days with hugs.

Beautifully illustrated in a wholesome
and affecting style by Joey Chou, the
book is a warm reminder of how far a
hug can go when you’re not feeling
your best.

With simple, rhyming language,
this story is perfect for your younger
or less-confident readers, and great
to read out loud. Older or more
confident readers might enjoy
finding the trickier words — such as

‘porcupine’. ‘skittered’, and lumbered’.

These are a great place to start when
teaching synonyms, too.
If that wasn’t enough, the

overarching theme of togetherness and

acceptance is one that never gets old,
and can be a gentle starting point for
discussions on diversity.
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Have you ever wished you had a
talent you couldn’t quite grasp?
Well, so has Princess Shiloh, the
only one of her sisters who can’t
sing. Every other princess in the
kingdom has the voice of an angel,
and Shiloh feels alone and
inadequate until she hears princes
rapping, and realises she can do

it brilliantly!

Alovely, upbeat tale of finding
your own voice (literally and
figuratively), this picturebook
will appeal both to the confident
and the not-so-sure-of-themselves in
your class. With bright illustrations
throughout, this is a great one for
storytime in class or at home, and
sends the lovely message that there
isn’t only one way to do things -
often, when we look a little harder at
ourselves, we find we can do much
more than we imagine.

A startling journey through the periodic
table and beyond, this is a children’s
book that will likely appeal to many
adults, too. Described on the cover as ‘a
visual exploration of chemistry, atoms,
elements and the universe’, thisis a
tome that even the most science-averse
will find curious.

Bursting with colourful illustrations
from Ximo Abadia, the book’s large
size means that the information
contained within isn’t overwhelming,
but broken up into bitesize chunks,
perfect for dipping in and out of, or
for sparking a lesson idea. From alkali
metals and the Big Bang, to pioneering
women and fizzing fireworks, there
is plenty to learn and enjoy here. Still
not convinced? Have a dip into these
pages and see if you can find how a urine
experiment changed chemistry forever
(for the gross-out crowd), or how Thor’s
hammer relates to the periodic table...
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GUARDIANS of the TREES

Chwen Churcher &
Niamh Sharkey

A Field Guide to Leaflings

by Owen Churcher and
Niamh Sharkey
(£12.99 HB, Templar Books)

e
—————

WAGOLL TEXTS FOR
OUTSTANDING WRITING
Real Writing, from Plazoom, is a brilliant,
whole-school writing curriculum,
based on beautiful model texts by

published children’s
J authors, with fully

| resourced teaching

! sequences covering

w every objective in the
* NC for KS1and KS2.

‘ Why not take a FREE
“ 14-day trial now, at

— | plazoom.com/

' model-texts

BEN’ 'M'I'I';LER

e-

BECAME

“ADOG.)

{CALLED;

How I Became a Dog
Called Midnight

by Ben Miller
(£12.99 HB, Simon & Schuster )

A mix of fun storytelling and facts, this gorgeus
book introduces children to different kinds

of trees and their environments, through the
world of the Leaflings - miniscule creatures
that take care of the trees.

The beautifully-illustrated pages introduce
specimens from the well-known Oak and
Holly, to more exotic trees such as Japan’s
Sakura (cherry blossom) and the Amazon’s
Kapok. As well as containing facts about the
trees themselves, each spread also includes
some background on local wildlife, and
biological processes such as photosynthesis.
But the most entertaining part of the book is
its liftable flaps, containing extra tidbits, such
as ‘How the Kiwi lost its wings’, as part of the
story of New Zealand’s Kauri tree, and ‘Cloud
leopards’, contained within the mountain of
China’s Huangshan Pine.

Perfect for group reading, or as a starter
for science, geography, and ‘the world around
us’ lessons, this will be a sure-fire favourite
with pupils and teachers alike.

Meet George. He lives with his dad Gabe in a
gamekeeper’s cottage, where his dad works
for a family who have a very soppyv very
large, dog called Midnight. All is well, until
one night Midnight escapes into George’s
garden, and upon chasing him, he and
George both fall into the fountain. All of a
sudden, George is no longer George - he’s
turned into Midnight the dog!

But that’s not all - George’s miserable
neighbour Clive is determined to get his
hands on the magical fountain and make
some money, so now the race is on for
Midnight and George to swap back to their
own bodies before the clock strikes 12.

With the humour and feeling so many
will recognise from comedian and children’s
author Ben Miller, this lovely story is sure
to bring out the giggles and gasps. And,
illustrated in energetic black and white
drawings by Daniela Jaglenka Terrazzini,
there is a whiff of the modern classic about
this one.

Meet the

author

BEN MILLER ON WRITING
FOR KIDS, TEACHER
PARENTS, AND

SCIENCE FUN...

I What'sit
like writing
for kids, as
opposed to
performing
for adults?
For me there
really is no
difference.

Faye Thomas Photography | Children

- - don’'t want

to watch or read stuff that's just

for children. They're interested in
everything. And if you just focus on

writing a good story, rather than a

kids' story, you can help improve

literacy, emotional intelligence,
articulacy, everything. Children
hear conversations all the time
with words they don't understand,
but they're experts

at singling out the important

parts, or understanding

emotional undercurrents.

What was it like having
teachers for parents?

It's the thing that’s had the

most impact on me, and my
writing, | think. My parents read
so many stories to me when | was
young, and that's my happy place.
That's why | love writing stories,
and the place I'd always go back
tois sitting on my dad'’s knee,
with him reading to me.

How have you included your

love of science in your writing?

| find science wonderful and
extraordinary. Though | suspect
I'm probably not a typical scientist,
in that | don’t necessarily think
science is ‘true’ in any objective
sense. | mean, scientific theories
are very, very useful descriptions
of the world, but | don’t see them
as more than that. They're just
mathematical descriptions, so
they're just as invented as
anything else, really. My

interest in science is quite childlike,
| think. Popping scientific facts

into my stories just comes naturally,
and hopefully the story they're
wrapped up in will make them
more memorable, too.

How I Became a Dog Called
Midnight, and Diary of a
Christmas EIf by Ben Miller

are out now (£12.99 HB, Simon
& Schuster Children’s Books).
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AUTHOR

IN YOUR
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Bring author Catherine Doyle directly into your classroom
— Via a free podcast and downloadable resources...
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ancy a virtual visit from a real author? Luckily for you,

Catherine Doyle, author of the Storm Keeper Trilogy, is ready

and waiting to share her thoughts, ideas and inspirations with

your budding wordsmiths, via our free literacy podcast. The
experience doesn’t end there, either; we’ve created some amazing free
teaching resources to download at plazoom.com, so you can continue
your reading adventure in the classroom.

Who doesn’t love a bit of magic, especially at Christmas? Well, so does
Catherine Doyle, and in her recent book The Miracle on Ebenezer Street,
she was able to reimagine her favourite festive story — Dickens’ A Christmas
Carol - for the 21st century. Taking the theme of moving through time
and space to learn an important life lesson, Catherine introduces us to i
ten-year-old George, who lives in modern-day London with his dad, Hugo, A-’-'-’i'-fig"__{g‘
and really misses his mum.

In this episode, Catherine talks us through her inspiration for her book, and
why stories full of magic and humour feel like her ‘homeland’. She also shares
ideas for how your pupils can create their own believable magical tales, and that
there’s a surprising amount to learn from Muppets...

HOW TO USE THE PODCAST

/ Search for ‘Author in your Classroom’
podcast wherever you listen to podcasts

wmog / Play it in your classroom in one go,

: or in shorter chunks
IN YOUR
L A s SRO OM / Pause the podcast to talk about
the points being raised, using our
teaching notes
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) THREE THINGS KIDS WILLEZ = 2t
LEARN FROM THE PODCAST| o
1 READ, READ, AND READ

SOME MORE
Before you start writing, says Catherine, the best HOW to

thing you can do is read, read, read and read. The
download the

more you read, the more you soak up the ability

to tell stories. You should also write down all your ‘ S

ideas as soon as you get them, as you'll never ) resources k
know when they'll come in handy for your next

story! If you can have a bit of a plan about what
you're going to say and how you're going to say it,
before you start properly writing, too, your story is
likely to flow better.

2 WHO DO YOU KNOW?
If you've got a great idea for a story, but aren't sure where to start with creating
realistic characters, mine your own life for inspiration! Strong characters can help
make a story more believable, says Catherine, especially if you're including magical
elements. Why not have a think about the people you know — a sibling, grandparent,
or even a pet! —and use them as the basis for your characters.
Change the names and nobody will
ever know...

-
(:\\) 3 NEVER GIVE UP

\\ The main thing with writing,
\ \ is don't ever give up. Keep 9
\ \ going. Catherine says: “Every

single day | doubt what I'm writing,

but that's a normal part of being

a creative person.” Even if you

only write one sentence a
day, or a week, keep up

the pace and you'll
‘ be surprised

To accompany the podcast, teaching
experts at Plazoom have created
free resources that you can use to
develop your pupils’ writing. The
teaching pack includes teacher
notes, book extracts, a PowerPoint,
planning sheets and beautifully

with where _ :
you end designed elements for a working
up, and what wall display.
B you discover. Writing In this teaching sequence, children
\\\‘,\-ﬁ should be fun, but persistence is key! will have the opportunity to write

their own Christmas story of
redemption, where a character can
learn a lesson and embrace the
spirit of the festive season. Extracts
from the podcast are suggested
to introduce each section of the
teaching sequence, providing an

PREVIOUS EPISODES

author and illustrator, has great advice for young excellent way to connect what the
writers who want to create their own characters, and children are learning with the work of
what it’s like bringing someone else’s words to life. an accomplished author.
Download the teaching resources to help your pupils

find their own cast of characters, and to be patient if DOWNLOAD THEM AT
their story is taking a long time to develop. TINYURL.COM/AIYC-CD

much-loved author and former children’s j =
laureate, explores using familiar characters from P
your favourite stories and placing them in new
surroundings. Download the teaching resources to -
guide pupils in thinking about how their characters S,

might react to the new places that they visit using s —_ T RE—
role play. -
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My Money Week is a fantastic
way to get children excited about
money matters!

BRITISH
SIGN
LANGUAGE

ONLINE COURSE

v Beginners
v 20hrs CPD
v Study from home

v Staff training .

v Learn at your own pace &1
£ Sign up at: %3
british-sign.co.uk

Pay what you can: To enable more people to learn British
Sign Language we are asking people to pay what they can for
this course (minimum contribution of £3).
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Q&A
¢ o e . BRIEFING.
Award-winning online

award-winning professional

CPD for the whole team’ oz
improvement support is
easier to access than ever

A valuable and accessible toolkit of professional mt;rghveegjg:;gjb%hOO'
development opportunities for teachers and TAs

How can TT Education’s School
Improvement Club benefit my
school? (3
When you join our growing network F R
of schools who are committed

to outstanding professional
development, you will be providing
your teachers with award-winning
CPD and support at a fraction

of the usual price. Having been
awarded School Improvement
Provider of the Year for the past
three years, we provide the very
highest level of support for our
member schools.

What CPD do members have
access to?
As an exclusive benefit of our School
Improvement Club, every member
of staff in your school can gain
unlimited on-demand accessto TT
Education’s growing portfolio of over
200 courses and regularly added
new content will be available to you
immediately. That's all of your CPD -
for the entire year — sorted.

Our team of experienced
consultants will also provide
you with an in-school support
day, which is tailored to the
requirements of your school.

What do schools say training quality and tailored

Wow! Are there any other about the School support has made TT Education
benefits? Improvement Club? an invaluable partner in raising
Of course! With all this great CPD,  “The varied range of support ABouT baviD: our quality of education and has
you'll need a way to manage and from CPD courses, one-to- ~ DavidMaythamisthechief — djrect impact in our classrooms.”
track it. That's why membership one consultations, online executive officer of TT Education — Kerry Hill, Headteacher,
gives you access to School CPD training and short webinars — Eyres Monsell Primary School
Tracker, our powerful performance  that we have engaged in, _has ?f Educatioﬁ
management software. provided a valuable toolkit This all sounds great! How

You'll also receive a digital of professional development  Contact: can | become a member?
resource bank of our acclaimed opportunities for our www.tteducation.co.uk Becoming a member is as
progression guides, covering all core  teachers and teaching 01206 625 626 simple as could be! All we need
and foundation subjects. assistants. The exceptional  info@tteducation.co.uk is your go-ahead and your

staff can start receiving their
benefits. Contact our friendly

Need tO knOW head office team to receive

your personalised quote —

+ Award-winning online CPD for the whole team (over 200 courses!) prices start at just £2,999 per

+ Personalised in-school support, tailored to your school’s specific goals year, depending upon the size

+ Other exclusive benefits from TT Education, named School Improvement Provider of your school.

of the Year We would love to hear
from you!
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Foundation | KS1/2 LESSON PLAN |

& Note-taking for
knowledge -
without the pain

WHAT
THEY'LL
LEARN

——

® Independence
and confidence in
making notes

® That learning 9 @MrMJLane [ theteachinglane.co.uk

is a process, not
achieved in a
single lesson

Taking effective notes is key
for learning and recall, says

Matthew Lane, but how to

do it without stress?

Sometimes we need children to see and internalise

o new content upon which to base later learning,
® How to identify

relevant information This might be as background, or to inform later
o Wh . writing or other work. This learning might be from
y summarising - ) . )
— rather than a PowerPoint, a video or researching on a website
COP)IIi ng — helps - and that means note-taking. But how do we help
earning _ children to craft notes that are purposeful, logically
® That quantity structured, and easily interrogated at a later date?
doesn’t equally .
quality in our At my school, we have successfully implemented
learning! using Cornell Notes — developed at Cornell
— — University — to support children in this process.

MAIN LESSON overwhelmed by the

additional information.

START HERE

2| HOW DO CORNELL
1| WHY SHOULD YOU
USE CORNELL NOTEs  NOTES WORK?
IN YOUR LESSONS? Children read or view a

Regardless of age or ability, portion of content and

Note-taking is
a vital skill for
learning and a

great skill for Cornell Notes aid children then summarise it into a
children in later in recording the key learning couple of sentences in the
life. Yet how do we from knowledge-rich bigger column. Then these
teach and support content. This reduces are summarised into one
it? This was the teacher workload, and or two key words in the
question answered less lesson time is taken smaller column. The process
by Walter Paul at Cornell University in the 1940s. explaining the activity as takes 2-3mins, which is
His ‘two-column’ system is based upon synthesis the format can be repeated then repeated as needed
and summarising of content in one column that is with different content. until all the content has
then indexed and summarised as key words in the As ?generatwe learning been r?‘{lewed' Some of

. .. activity, Cornell Notes the writing could also be
second column. This double summarising means K hildren thinki hieved th h

. . . . eeps children thinking achieve roug
studer!ts .spend learning time reading or v.vatchlng (and therefore engaged) drawing pictures.
and thinking about the content and less time for the whole lesson. The How much content
writing. And — most importantly - it stops children new learning is broken should pupils summarise?
blindly copying out a text! into small pieces and One paragraph or a few
students do not become minutes of video is sufficient.
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®
“Regardless of age or

ability, Cornell Notes aid
children in recording

g the key learning from
knowledge-rich content.”

EXTENDING
THE LESSON

|
® Mix and match

templates, giving
students the option to

Each note should contain
one key idea that students
have spent a few minutes
focusing on before moving
onto the next one. The
purpose of the exercise

is that children spend 80
percent of the lesson
thinking about the content
and 20 percent writing

or drawing. Once the main
notes have been recorded

it is time for the indexing
note. This is a key word

or small picture that aids

in navigation of the notes
later. The process of writing
the key words gives time
for children to review their
notes and think afresh about
the content. The process of
listening, thinking and then
recording keeps the lesson
moving at pace.

When it comes to writing,
give pupils a line or word
count. Aim for a word count
that is about 10 percent of
the original content. This is
where modelling at the start
of the lesson is vital. E.g. ask:

® What is the key point?
® What is the most important
thing to remember from this?

You could also record the

key points using pictures.
This is great for younger
children or reluctant writers
- just be mindful that pictures
are kept simple, and effort is
put into their meaning

rather than format.

At the end of each page of
note-taking, children should
do some form of summarising.
This is where they re-read

their notes and pick out the
key take-away points. This
gives a third opportunity for
children to engage with the
content and generate more
learning. This is best done
after the lesson and makes
great early morning work

or a starter for the
follow-on lesson.

3/HOW DO |
DIFFERENTIATE?
With the help of teachers
at my school, I developed
six formats for Cornell
Notes that progress
from mostly pictures, to
structured notes with
given key words and
free-note-taking. They
are designed to be used in
tandem, with two or three
templates being deployed
in a lesson. For instance,
you may use Template
4 (with lots of given key
words and structure) for
most children, with a few
more able students given
Template 6 (no scaffold
at all). SEN could be given
Template 3 to reduce the
writing or Template 2
where notes are mostly
done through pictures.
The numbering is not
linked to year group, just
stage in the progression.
Download all six
templates for free
at tinyurl.com/
CornellNotes

Matthew Lane is a primary
teacher in Norfolk. He
implemented Cornell Notes
as part of research into
generative learning. You
can read more about this
at his website.

choose which one they
want to use as they
become more confident
with the process

© Suggest children

use the margin in

their exercise books

for indexing learning.
This is great for maths
where key methods are
recorded or in English to
bookmark parts of their
story writing

© Limit length for
speedier writers. Ask
them to use just one line
for each paragraph

© Note-take as you
watch. Usually, you may
have children watch a
video through once and
then a second, paused
viewing for note-taking.
Instead, challenge
children to record their
notes in the first viewing
which they can then
refine and edit in the
second viewing. The
faster pace will reduce
their writing time.

USEFUL
QUESTIONS

® What is the key
point here?

® What is the most
important thing to
remember from this?
® What is the most
important idea to
recall from this part
of the lesson?
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Science,

| KS2 LESSON PLAN |

Technology,
Engineering,
Mathematics

Investigate

pendulum
patterns in KS2

WHAT
THEY’LL
LEARN

——

® To ask relevant
questions and use
different types of
scientific enquiries
to answer them

® To set up simple

practical enquiries,
comparative,
and fair tests

e To identify the
forces acting on
a pendulum

N—

START HERE

Begin by displaying
three images

for the children

to discuss: a
playground swing,
a swing boat ride at
an amusement park
and a wrecking

ball. What do these
images have in common? Encourage the children
to think about how each of these objects moves.
They might identify that each object swings back
and forth under its own weight. Explain that each
image is an example of a pendulum. A pendulum
is a weight suspended from a pivot (central point)
so it can swing freely. Can they think of any other
places where we might find a pendulum?
Examples include grandfather clocks and
earthquake seismometers.
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Explore pendulum swing
patterns with this activity
from 15-Minute STEM Book
2 by Emily Hunt

9 @HowtoSTEM [ howtostem.co.uk

Engineers use pendulums in their constructions
for lots of things, from everyday clocks to
amusement park rides. In this lesson, children
will learn what a pendulum is, and build upon this
knowledge by creating and experimenting with
their own salt pendulum. They will explore the
patterns created by the pendulum and the forces
involved in the swing, such as gravity and kinetic
energy. Pupils will also make real-world links to
the practical applications of pendulums, and the
role they play in day-to-day objects.

MAIN LESSON

1| CREATING A SALT
PENDULUM

In order to find out more
about pendulums, we are
going to create our own.
Gather up the equipment
needed for the experiment:
fine salt or sand, a paper cup,
string, a hole punch or sharp
pencil, a timer, and plastic
sheeting or a large tray. Then
head outside and ask the
children to find a low-hanging
branch or similar that we

can suspend our pendulum
from. You could take this
opportunity to ask who has
remembered what ‘pivot’
means, and that in the case of
our salt pendulum, the pivot
will be the branch and the

weight will be a cupful of salt.
Revisit terms if needs be.

Take the paper cup and
punch four evenly spaced
holes around the edges of
the top of the cup using a
hole punch or sharp pencil.
Then tie a long piece of string
around a low hanging branch
so that the string hangs
downwards. Attach the cup
to the string on the branch
by threading four shorter
pieces of string of equal length
through each of the holes and
tying them to the longer piece
of string.

Finally, place plastic
sheeting or a tray underneath
the cup to catch the salt
(unless you are working on
a surface that can be swept
clean afterwards). Tell the
children that we will use this



surface to observe the patterns
created by the pendulum.

2| PENDULUM
PATTERNS

Now that we have created our
pendulum, we are ready to test
it and see what happens! Pierce
a small hole (about 3mm wide)
in the bottom of the cup for the
salt to escape through. Then
place a finger over the hole as
you tip the salt/sand into the
cup. Explain to pupils that

we will start by pulling back
the pendulum and releasing

it without pushing. This
replicates the movement of
the objects in the images of the
playground swing, swing boat
ride at an amusement part, and
wrecking ball that the children
discussed at the beginning of

the lesson.

Ask the children what
pattern they predict that the
salt/sand will create on the
surface below? Allow some
time for discussion. Remove
your finger, swing the cup and
test the children’s predictions.

Next, tell the class that
we will start the pendulum
swing with a push in a circular
motion. What pattern do
they predict that the salt will
create on the surface below?
How might it differ from when
we swung the pendulum in a
straight line? Refill the cup
with salt or sand, and swing the
cup to test the children’s new
predictions.

The pendulum will create
many different patterns
depending on the swing. These
include straight lines when we
simply let it go and elliptical

' “A pendulum is a weight
suspended from a pivot (central
8 point) so it can swing freely”

(oval) shapes when we give it
a circular swing that steadily
reduce in size as the swing
declines. The pattern traced
out is called a Lissajous curve
(pronounced ‘lee-sah-zhoo’).

3| PENDULUM FORCES

Ask pupils what forces they
think are involved when
the pendulum swings.
Explain that when we let the
pendulum go, gravity pulls
it down. Having raised it up
against gravity, the weight
has stored (potential)
energy, which changes to
kinetic (movement) energy
as the pendulum falls.
As it swings back up again,
kinetic energy decreases
(it slows down) and its
potential energy increases
again. The back-and-forth
movement of the pendulum
is called oscillation.
Frictional forces (from the
air, and between attachment
points) take away this
energy, resulting in the
amplitude (size) of the
swings declining over time
until it eventually stops.
When you get back into
the classroom, try making a
working wall display using
the vocabulary pupils have
learned, and have them
draw pictures or diagrams
of what the words mean.

Emily Hunt is an experienced
primary teacher, senior
leader and author of the
15-Minute STEM book series
(Crown House Publishing).
The series is available at
crownhouse.co.uk/
15-minute-stem-series.
Emily also blogs and shares
STEM activities on her
website HowToSTEM.

\J

EXTENDING
THE LESSON

© Repeat the experiment
with shorter or longer
pieces of string. Ask

the children what they
think will happen to the
pattern if you shorten or
lengthen the string. Why
do they think this is?

® Investigate with pupils
how the weight of the
pendulum affects the
time it takes to swing
back and forth. How
does this happen? You
can try adding more or
less salt or sand to the
cup to demonstrate.

o Lastly, try altering the
force with which you
swing the pendulum,
Ask the class to predict
what will happen to the
pattern if we swing it
more gently or more
forcefully.

USEFUL
{ QUESTIONS

® What patterns
canwe seeina
pendulum swing?

® What forces are
involved in a
pendulum swing?

® What are some
ways that an engineer
might be able to use
a pendulum?
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Geography
& PSHE

KS2 LESSON PLAN

Explore
compassion
and empathy

WHAT
THEY'LL
LEARN

—_— /

e The importance
of having
compassion
towards others

e Shared
responsibilities we
all have for caring

for other people
and living things

e Consequences
of not adhering to
rules and laws

® Recognising
there are human
rights that
are there to
protect everyone

3 Get children thinking about
others with examples

of real-life activism, by
Michelle Casey

Learning to have compassion towards others

is an important life quality to develop within
children. In this lesson, children will develop
empathy towards other people and their
situation or reasons for doing something.

They will explore why people choose to take
part in protests and why this action in itself

can be polarising and divisive. This lesson is a
thought-provoking way of encouraging children
to see compassion in action. It will also touch on

N—

START HERE

Show the children a clip of a
peaceful protest by Insulate
Britain. The Telegraph has a
good option here: tinyurl.com/
tp-TelegraphinsulateBritain

Gauge the children’s response. What do they think these
people are doing? Why are they doing it? At this point, the

children may believe there is nothing really wrong with

what the people are doing: they are protesting peacefully,
no one is being hurt and they are giving up their time for a

valuable cause.

consequences of actions and human rights.

MAIN LESSON

1| THINKING ABOUT
THE EFFECTS

Explain the fundamental
mission of Insulate Britain: the
campaigners are demanding
the government insulate all UK
homes by 2030 to make them
more energy-efficient, to meet
the UK climate change targets
under the Paris Agreement.
Britain has some of the most
energy inefficient homes in
Europe and this makes up

demonstrations or petitions.
This can make them unpopular
with the general public.

Read or show the children
some information/quotes in
relation to the activists.

For example:

“The first lorry, hurtling
towards the T-junction, did not
look like it was going to stop:
it ground to a halt inches from
the faces of three activists.” —
The Guardian

‘Ministers have waxed
apoplectic at “eco-warriors”
who are “destroying people’s

Now show them another clip. This one shows a similar
peaceful protest, but this time there is a lady who is trying
to reach her elderly mother and she cannot get through the
barricade the protesters have made. The BBC has a good
option here: tinyurl.com/tp-BBClInsulateBritain

almost 15 per cent of greenhouse  lives”, and Boris Johnson
gas emissions in the UK. has called for new powers
The activists recognise that ~ to “insulate them snugly in
traditional protest methods prison”.” — The Guardian
like strikes, sit-ins, occupations ‘Efforts were made to

TEACHER'S NOTE: Take care to review this video before showing it to the class as and blockades have more avoid critical sites such as
you may think some language or scenes are unsuitable for your pupils. impact than less disruptive hospitals and schools, said
Allow time for feedback on the clip. protests such as marches, another activist, who also
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asked to remain anonymous.’
— The Guardian

“My three-year-old daughter
has abad ear infection. I needed
to get her medication. A journey
that would normally take me
twenty minutes took me an hour
and twenty minutes. I'm livid.
They have no consideration for
human lives.” — Mum, Shay
Kaur speaking on the Jeremy
Vine On 5 show.

Discuss the quotes above.
Elicit the children’s responses
to the fact that this civil
disobedience in the name of
climate change can land people
in prison. Do they think that’s
fair? Do they have a right to
protest? Look at the human
rights document at tinyurl.com/
tp-HumanRights. Draw pupils’
attention to nos. 19 and 20.

Are these protestors

destroying people’s lives as some
ministers claim?

2| ROLEPLAY

Remind children of the impact
climate change will have.

The BBC has a useful article
demonstrating this at tinyurl.
com/tp-BBCclimatechange
You can highlight effects such as:

® More frequent and intense
extreme weather, for example
hotter summers, increased
rainfall

® Impact on farming - hotter
summers stunt the growth of
crops-eventually we won’t have
the foods we want, or we will have
to pay alot more for them.

By asking leading questions,
encourage the children to reflect
on this on a human level. Allow

them to understand the impact
of extreme heat on the elderly,
those with breathing conditions,
infants and farmers trying to
earn aliving.

Display a thought bubble
on the board to move onto
the next part of the lesson.
Alongside this display a list of
‘roles’. Some possibilities:

® Police officer

® Farmer

® Protester

® Hospital worker

® Lorrydriver

® Member of parliament

® Person with a vital hospital
appointment

® Person who suffers from
chronic asthma

Each child should be allocated
arole then think about the
question: ‘what are your thoughts
on climate change protests?’

. 3/SHARE IDEAS

Children can work in core
groups of four, five or six —
whatever works best for the
class. When they have been
allocated arole, they can move
to work with other children with
the same role and brainstorm
ideas for their response. They
can make notes on a whiteboard.
After a few minutes, ask the
children to go back and feed back
to their core group. A few pupils
can share their thoughts in their
role with the class. You can ask
the class questions to draw them
outin their role and really get
them to reflect on this person’s
point of view.

As an independent written
task, children could be given
aspeech bubble template and
allocated a different role. They
could then write their response
in this new role into the speech
bubble. Having had plenty
of discussion time, hopefully
ideas for their response will
come easily.

Michelle Casey is a primary
school teacher and fireelance
writer based in Surrey.

\_J

EXTENDING
THE LESSON

© Look more closely at
the Paris Agreement
and identify two or three
of the main points. You
can download the full
agreement at tinyurl.
com/tp-ParisAgreement
and there’s a great
summary on the UN
climate change website:
tinyurl.com/tp-UNCIi-
mateChange

® |n the lesson, we

have looked mostly at
Insulate Britain. Pick
another climate change
activist group and do
some research on them:
look at their mission
statement and how they
hope to achieve it.

© Writing activity: should
people be punished for
trying to encourage

the government to
implement changes
which will benefit all?

USEFUL
QUESTIONS

® Do people have a right
to protest?

® |In what way are these
protesters showing
compassion?

® Do you think the lady
in the second video is
feeling the protesters’
compassion?

® |In what way are the
protesters vulnerable?
o |s it fair that these
activists are being
punished and vilified?
® Although these
activists are protesting
peacefully, are they
causing problems?
(Mention issues like
traffic jams, late
deliveries, people
missing work and
possibly pay, impact on
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Maths practice with
a difference —~

Maths Flex's strengths lie in its powerful software which
quickly identifies the best practice session for each student.
For a child working towards expectations, it serves them up

pre-requisite learning and intervention, and for those
exceeding expectations it delivers stretch activities
without moving them ahead of their peers.
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PARTNER CONTENT

Resources and activities to bring fresh inspiration into your classroom

Transform
Jinancial
education

Money Heroes is

an award-winning
free programme
from Young Money,
supported by HSBC
UK, which seeks to
transform financial
education for
primary children,
aged 3-11, in school
and at home.
Offering a range

of resources, tools
and guidance,
including storybooks and games, ensures that children have
the opportunity to develop their knowledge and skills across
the core themes from the Young Money Primary Financial

in-house teacher training and bespoke 1:1 mentoring support
to guide the planning and delivery of financial education within
schools. moneyheroes.org.uk

Perfect pens

GIOTTO Turbo Color Fibre pens
school pack consists of 144pcs of
bright vivid colours ideal for schools.
Long-lasting super-resistant nib
@ 2.8mm. The pens benefit from
a ventilated cap, tightfitting nib,
choke-free stopper, water-based ink,
and you can use soap and water to
remove from skin. Machine-wash at
40° C on a standard programme.
Extra-long cap-off. Safe and compliant
with European certifications for
children’s toys. Includes 12pcs of
each of the following colours: medium
yellow, orange, pink, scarlet red,
brown, light green, cinnabar green,
ash grey, sky blue, ultramarine
blue, violet, and black.
giottocolours.co.uk/sample

Get £6,000 phonics
Junding

Is your PPG (Pupil Premium Grant)
22% or above? If so, your school might
qualify for Accelerator Funding to buy
training, resources and decodable
books for any of the DFE accredited
Systematic Synthetic Phonics (SSP)
programmes, if you're in an eligible
region. FFT Success for All Phonics is a
DFE validated SSP, matched to Letters
and Sounds and easy to implement.
Find out how Success for All can
transform reading results, by visiting
our website and booking on to a free
webinar. fft.org.uk/phonics

Create writing
experts with
TABILO

STABILO specialises in ergonomic
shaped pens and pencils which are
specifically designed for left and
right handers. Learning to write is an
important skill to master and with
the EASY Start range of handwriting
pens and pencils this can be made
EASY. Within the range you'll find
something suitable for all school ages
and abilities. Also, the EASYgraph and
the EASYoriginal are not only loved by
kids but they are also approved by UK
teachers. stabilo.com/uk

Sports premium

Timotay Playscapes creates
inspirational outdoor spaces for
schools and Early Years settings.

To support the Sport Premium
initiative, it has developed a proven
range of engaging products that
will motivate children and increase
participation in sports and help to
reduce obesity. Contact Timotay
for your free inspiration guide
and consultation at
enquiries@timotayplayscapes.co.uk
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TABILO is offering you
S the chance to win three

class packs worth over
£400, including 36 STABILO
EASYoriginal handwriting
pens, 48 STABILO EASYgraph
handwriting pencils and 144
STABILO power colouring
felt pens.

STABILO EASYoriginal is
the first ergonomic rollerball
specially designed for left
or right handers. The grip
promotes the dynamic tripod
grip and the design also helps
create arelaxed hold which
prevents fatigue and pain
while writing. It's extremely

easy to refill and the tip
doesn't blot or scratch.

The pens include a space for
a name so pupils can identify
their own.

STABILO EASYgraph is
the first ergonomic pencil
specially designed for left or
right handers. The triangular
design creates a relaxed hold
for little hands with its non-slip
grip moulds and promotes the
dynamic tripod grip. STABILO
power felt tip pens give deep
colour and coverage and have
an extremely long cap-off
time of up to eight weeks
without drying out.

GIVEAWAY

three class
packs from

STABILO

What’s on offer?

@® Three class packs containing 36 STABILO
EASYoriginal handwriting pens, 48 STABILO
EASYgraph handwriting pencils and 144
STABILO power colouring felt pens

® STABILO EASYoriginal pens are perfect for
when your class has lots of writing to do

@ STABILO EASYgraph pencils have a thick
lead diameter, making them perfect for
learning to write

® STABILO power felt tip pens can last up to eight
weeks without their caps

For more information visit

stabilo.com/uk

Enter now at teachwire.net/giveaways

*Competition closes at 5pm on 20th November 2021. Winner will be notified within 21 days. Full terms and conditions available at teachwire.net
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FINANCE

Money Heroes

A free programme that seeks to educate primary
children about the sound management of their

personal finances

Money
Heroes

from Young Money

&

AT A GLANCE

o Created by Young Money and
supported by HSBC UK

e Well-pitched resources for KS1

and KS2 children

e Storybooks written by
well-established authors

® Includes activities and a board game
e Easily available via a bespoke

online platform

REVIEWED BY: MIKE DAVIES

DWBUNNY

EARN SOME MONEY|

Matt Carr

' Matt Carr

As Mr Banks from Mary Poppins will tell you,
being sensible and careful with money is not
a particularly enchanting subject for anyone,
let alone children. Nevertheless, itis
extremely important that young people
receive an appropriate financial education.
This is especially true in these days of
click-to-buy amidst the siren calls of

instant gratification.

Of course, schools are now required
to make sure their curriculum prepares
children for the realities and responsibilities
of life. So, how can you make this topic
appealing for children who might not give
tuppence for saving but happily blow their
cash on bird seed and kites?

Fortunately for teachers, Young
Money, part of Young Enterprise, has a long
track record of offering the knowledge,
resources and training they need to bring
money matters to life for primary children.
Backed by HSBC UK, they have now
developed Money Heroes to help parents
and teachers develop children’s financial
capability skills.

Money Heroes comprises books and
activities that deliver important financial
lessons about things like saving and
budgeting for young people. They have
even teamed up with Orchard Toys to
create a shopping board game to
accompany some of them.

For KS1 children, they offer Ed and Bunny
books which look at earning and spending
money. As you would hope, they are bright,
cheerful and very accessible. Somehow,
author and designer Matt Carr has managed
to convey all the right messages without
being too preachy. He has even managed to
weave in some helpful thoughts on kindness
and friendship.

KS2 children get three stories in one
lively and appealing book, written by E.L.
Norry. | really liked the way she conveyed
difficult issues, including families falling
on harder times, in such a positive yet
realistic light. | imagine there are many
difficult and even angry conversations
within households that could have been
avoided by sharing these well-pitched
tales beforehand.

When it comes to potential savings, time
must come close to the top of the wish-list for
teachers so they will, no doubt, find the
ready-made, full activities particularly
attractive. Nevertheless, schools will also be
delighted to discover that the books, games
and activities are all free if acquired through
the programme’s website.

In one of the stories, itis very wisely
pointed out that if something seems too
good to be true, it probably is. Money
Heroes might just be the exception that
proves the rule.

PRIMARY

VERDICT

v Created by financial education experts
v Helps to develop good financial habits
from an early age

v Free teacher training available

v Saves teachers’ precious time

v Further free resources available online
v Fun and engaging stories

v Related shopping board game
available from Orchard Toys

UPGRADE IF...
|
You need to offer your children a quality

introduction to financial matters in an
appealing and accessible way.

Money Heroes resources are available for free through their online platform at moneyheroes.org.uk
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LITERACY

Comprehensmn
Ninja - Fiction
& Poetry

A year-by-year series of books designed to
improve core reading comprehension skills

o
NINJA INJA

| oot 410

AT A GLANCE

e A mixture of specially commissioned texts and

extracts from well-loved authors

® Focused targeting of key comprehension skills
e Concentrated practise of various question types

® 24 texts per book

® Clear and appealing photocopiable activities

REVIEWED BY: MIKE DAVIES

1
A

It's probably the Turtles’ fault. Thanks
to the popularity of certain fictional
teenage marine reptiles, the word Ninja
is everywhere these days. You can see
the attraction of using it for a set of
primary-level teaching resources. That
said, it might be doubly appropriate for
the Comprehension Ninja series from
Bloomsbury, created by Andrew
Jennings and Adam Bushnell.

As martial arts experts, Ninjas had
to train hard and maintain focus in
order to perfect their skills before
putting them to the test. Much the
same is true of the approach
championed by this set of resources.

Each book in this series, which
goes from ages 5—6 to ages 10-11,
encourages the teaching of specific
comprehension skills. In the first half, it
allows children to practise each skill
exclusively before moving on. In the
second section, it mixes them up
somewhat in order to make the
questions for each text more
representative of what might be found
in standard tests.

The skills covered include the
retrieval of facts, the meaning of words
in context and the sequencing of
events. There is also the chance to
practise tackling particular question
types, such as find and copy, true or
false, and multiple choice.

Curiously, they don't specifically
cover other content domains such as
inference and prediction, which | would
have thought were particularly
well-suited to fiction and poetry.
Instead, they merely suggest that their
extracts could also be used to teach
those skills. Perhaps they are covered
elsewhere in their Ninja collections,
such as their sister series of books for
non-fiction texts.

Nevertheless, for what they do seek
to address, these really are very
powerful resources. The texts are a
mixture of extracts from published
works by familiar names such as
Michael Morpurgo and Onjali Q. Rauf,
as well as ones that have been specially
commissioned. Just asimportantly,
they are lively, engaging and cover a
wide range of genres and topics
relevant to each key stage.

The texts have been carefully
chosen for each age group, and
increase in length and complexity
across the six books in the series. There
is also some progression in the
difficulty of the questions. Mercifully, all
the activities are photocopiable so
teachers can look forward to plenty of
guilt-free use. With dedication and
discipline, their pupils should soon have
the skills they need to ninja their way
through the bulk of their reading tests.

PRIMARY

VERDICT

v Engaging, well-chosen texts

v Recognisable authors, including Michael
Morpurgo and Onjali Q. Rauf

v Sharp focus on specific skills

v Questions are representative of
standard tests

v Photocopiable activities

v’ Progression throughout the year groups
v Saves teachers’ time

v A powerful yet flexible teaching resource

UPGRADE IF...
|

You want to make sure that your
pupils are thoroughly trained in
specific comprehension skills.

RRP £24.99 per book. www.bloomsbury.com/uk
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TECHNOLOGY

Samsung Galaxy

Tab A7

Slim, lightweight tablet with plenty of storage and

defence-grade security

AT A GLANCE

o Sleek, functional, stylish tablet,
perfect for any educational setting
©10.4” screen with stunning visuals;
only weighs 476g

e Powerful processing speeds

o Intuitive and easy to use for all ages
and technological abilities

REVIEWED BY: ADAM RICHES

In the right hands, the right piece of
equipment can really impact the learning of
young people and empower teachers to
deliver engaging and interactive lessons.
The Samsung Galaxy Tab A7 is a seriously
powerful tablet that could have that

instant impact.

Samsung’s most recent Galaxy range
boasts a number of devices perfect for
education. The Galaxy Tab A7 tablet is sleek,
stylish and hugely functional, making it
perfect for classrooms. The impressively
sized 10.4" screen means that it is usable but
not cumbersome. Weighing in at 476g, the
tabletisn't heavy and is well suited to small
hands. The tablet is also great for teachers
— it can be stored easily and packs some
serious computational punch for its size.

The Galaxy Tab A7 is an intuitive tablet
that boasts simple and logical command
steps to execute functions. The actions on
the tablet soon become habitual and after
just a few minutes of acclimatisation,
students (and adults!) can access the basic
functions and use the apps loaded onto the
tablet. Even for those accustomed to other
types of tablet, navigating the Galaxy Tab A7
becomes second nature quickly. The
smoothness and efficiency of the Android
software is clearly evident.

The Galaxy Tab A7 comes with 32GB of
storage and has rapid charging functionality,
meaning that it can be used for a variety of
tasks in a day. If you need more storage,
there is capacity for an additional memory

Visit Samsung Experience Stores to explore the range or get in touch on 0333 344 1916 or email samsungexperiencestores@prs-and.com

card of up to 1TB.

The tablet boasts defence-grade
security. Your private data is protected from
malware and malicious attacks by the Knox
security platform. In addition, the Galaxy Tab
A7 boasts a number of restrictive functions
to ensure that learners are accessing the
right materials during learning time.

Integrating the Galaxy Tab A7 into
lessons couldn’t be easier. Used as a single
tablet, or in conjunction with other pieces
of technology, it can unlock so much
potential for learners. Samsung has made
the networking functions simple to set up,
meaning you can quickly prepare and
distribute the technology, reducing lost
learning time. The actual speed of the
processor puts mountains of information
and apps at the fingertips of pupils.

The Galaxy Tab A7 can be fully
integrated with the wider Samsung
ecosystem. This brings additional levels of
collaboration into the classroom, with
interactive whiteboards, digital flipcharts
and numerous other functions accessible
without a computer connection. If your
school is part of a MAT or if children have to
complete distance learning for any reason,
Samsung devices help you to empower
students to continue to learn, wherever
they are.

If students have the right kit, it makes
their learning more efficient and the job of
the teacher less stressful. The Galaxy Tab
A7 is a win-win.

teach

PRIMARY

VERDICT

v Exceptional functionality and
versatility

v Designed with students and
teachers in mind

v’ Powerful tool for integrating
technology into learning

v Easy to use

v Loaded with features out of the
box, but also easily adapted for your
context

UPGRADE IF...

You want to boost the use of
technology in your classroom,
or want to support staff to help
children who require specialist
provision.
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PSHE

The Amazing
Edie Eckhart

A wonderful story by comedian Rosie Jones,

targeting disability stereotypes with a fun tale

s N
0SIE JONES

JLLSSTRATED 39 MaTALIE SMULLYE |

Scan the QR code to
access Edie Eckhart
school resources

= for your class!

AT A GLANCE

o Alighthearted book aimed at KS2 students

o A realistic fictional take on the
challenges of young people moving

to high school

o Told through the eyes of 11-year-old
Edie Eckhart

o Written by comedian Rosie Jones

e Heartwarming, funny and
unendingly endearing

REVIEWED BY: ADAM RICHES

Children'’s literature is flourishing, now
more than ever. Young people, as well as
their teachers and their parents have a
huge range to choose from... but The
Amazing Edie Eckhart is one that has
stood out for me this year. In fact, I'd go
as far as to say it is one of the best things
| have read in a long while.

Written by TV comedian, Rosie Jones,
the story follows the 11-year-old
protagonist Edie Eckhart. Edie is about to
start high school and the narrative
follows her trials and tribulations of
acclimatising to the changes from
primary school. Edie has cerebral
palsy, meaning she speaks slowly
and trips over, all traits that she takes in
her stride.

The Amazing Edie Eckhart is such a
lighthearted book but deals with
significant and challenging issues that
Edie faces. The realism of the
characterisation and the narrative make
the story completely relatable to the
target audience and there is so much
relevance in the way in which the feelings
are portrayed.

Edie starts high school and finds
herself separated from her best friend,
Oscar. As such Edie is exposed to

situations and has experiences that she
didn't first anticipate, finding herself in
a plethora of situations every child does
when they move up to high school!

There is, of course, so much more to
the story. Through Edie, the reader is
brought into the world of a child with a
disability. From Jones’ own experiences
of cerebral palsy, readers are drawn in
the challenges that young people with
disabilities face in school — something
that in many cases can be
misunderstood and for me, is massively
underrepresented in children’s
literature. Jones uses Edie to perfectly
show that disabilities don't have to be
debilitating | love that Edie’s disability
doesn’'t define her.

The Amazing Edie Eckhart adds a new
voice to the established go-to titles that
so many children read. We need more
books like this that challenge
stereotypes while completely
conforming with the realities that the
target readers face. Not only is this an
empowering book for all those who live
with disabilities, it is a book that shows
life is a challenge for all young people,
whoever they are... but it’s a lot of
fun too!

PRIMARY

VERDICT

v Abrilliant book to widen the
understanding of learners about
transition

v Brilliantly written, highly engaging
v Deals with challenges in an open
and honest way

v Challenges stereotypes and stigma
around disability

UPGRADE IF...

You are looking for a text that will both
make students laugh and learn about the
realities of life in one sitting!

£6.99. See hachettechildrens.co.uk for details
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DAYt LIPE

A one-day diary from first alarm to lights out

KYRSTIE STUBBS IS PRINCIPAL
AT BOOTHROYD PRIMARY

O WAKING UP ACADEMY
I don’t need an alarm,
as I have my own
personal wake-up

9 @KyrstieStubbs

call every .

morning at \ \ MY MORNING
around six I like to walk round the school
when my in the morning to get a chance to
ﬁve-yegr-old see the pupils or to catch up with
bursts into staff. Then I tend to try get through
my room!

emails and tick at least ONE thing
off my to-do list - I'm not always
successful in this but I try.

4

LUNCHTIME

T have started doing an office workout during the day as I
knew I wasn’t getting enough exercise! It’s hard to leave
school sometimes so I devised a workout I can do at my

desk or chair and do reps throughout the day - it only
takes five minutes here and there!

MY AFTERNOON

I try to reserve afternoons for coaching or more
strategic or creative work — it’s the stuff I love!

<

MY EVENING

QUICKFIRE QUESTIONS

& Career plan B? If| wasn'ta teach.er, | would love to have
a café/bar bookshop but | have a feeling | would end up
buying more than | sold! One day maybe! -

X -1i 2 | have been to see the amazing band
I.:gﬁ[rlil::sl,ltst:iznmonth, with Nathan James as the |eaq smg\sr
who toured in War of the Worlds. | was listening to their ne
albums all month prior to the concert!

% Nust-read? Songbird — Christy Lefteri
BEDTIME **

The Girls — Lisa Jewell

I have made it a rule not to take
work home, so when I get back
between five and six, I'm a mum
first and foremost. I try to focus on
my wellbeing more these days and
cook, read or play with my
daughter or go for a walk.

Tam always in bed by 10! I tend White Tears, Brown Scars — Ruby Hamad
toread in bed if T haven’t

for
i 2 So many, but @censoredhead speaks
already fallen asleep on the < Twitter hero? So many

i i so many
i f us in their blogs to the DfE, and there are
sofawhich Ldomore than rtzzzaé)rsuwho willingly share resources. | also love the way @

care to admit! secretheadteacher supports leaders to enable them to see it
} as ajob not alife.
I
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SAMSUNG

Galaxy Tab A7 Lite

The new Samsung Galaxy Tab A7

Gives you the freedom to work and learn anywhere.

To hear about bespoke pricing, volume discounts and
payment terms for schools, contact our Business Solutions
Experts today quoting 'TABLET' on 0333 344 1916,
or samsungexperiencestores@prs-and.com




MATHS.co.uk

1,000 hmls ehnt b Wr bmg{

Online maths tests to rapidly
identify gaps in children’s learning
e

e ———
=

200+ tests covering all maths objectives for Y1-Y6
Includes KS1 and KS2 practice maths SATs tests
All tests are instantly marked

A typical whole school licence is just £289

@ MATHS co.uk

Email support@maths.co.uk for a 30-day free trial or more information
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